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 Expansion Application Overview 
 The  fundamental  difference  between  an  application  to  open  a  new  charter  school  and  an  application  to  expand 
 an  existing  school  is  that  the  Expansion  Application  is  not  an  evaluation  of  an  applicant  team’s  capacity  to 
 create  a  new  charter  school;  rather,  it  is  an  evaluation  of  an  existing  charter  school’s  success,  capacity  of  the 
 existing  school  leadership  to  expand  the  scope  of  the  current  program,  and  strong  student  and  family  demand 
 for  the  addition  of  high  quality  seats.  Expansion  applications  are  submitted  by  existing  charter  schools.  If 
 approved,  they  are  typically  treated  as  an  amendment  to  a  charter  school’s  existing  charter  contract  and  do  not 
 change the school’s existing charter term. 

 When  considering  an  expansion  application,  Applicants  should  evaluate  their  readiness  for  expansion  in  order 
 to  ensure  that  the  expansion  is  likely  to  result  in  the  addition  of  high-quality  education  options  for  students  and 
 families.  The  National  Association  of  Charter  School  Authorizers  (NACSA)  has  compiled  a  list  of  readiness 
 indicators for authorizers and schools when considering expansion and is presented below  . 1

 Readiness for Expansion 
 In  alignment  with  national  best  practice,  readiness  is  defined  as  an  application  that 
 provides: 

 ●  A clear and compelling mission; 

 ●  A strong educational program with demonstrated effectiveness; 

 ●  Evidence of community need and support; 

 ●  A solid business and financial plan; 

 ●  Effective governance and management structures and systems; 

 ●  Strong  and  stable  leadership  demonstrating  diverse  and  necessary 
 capabilities; and 

 ●  Clear evidence of the applicant’s capacity to execute its plan successfully. 

 1  This work is licensed under the Crea ve Commons A ribu on 4.0 Interna onal License. To view a copy of this license, visit 
 h p://crea vecommons.org/licenses/by/4.0/ or send a le er to Crea ve Commons, PO Box 1866, Mountain View, CA 94042, USA. 
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 Expansion Application 
 Executive Summary 
 Please  provide  a  narrative  that  summarizes  the  elements  of  the  application  and  provides  an  overview 
 of  the  proposed  expansion.  The  Executive  Summary  should  be  two  to  three  pages  long  and  include 
 the following: 

 ●  Overview and rationale for the proposed expansion. 
 ●  The  school’s  name,  grade  levels  served,  proposed  expansion  date  (month  and  year),  and 

 growth plan (if the school plans to grow enrollment or add additional grade levels). 
 ●  Student body to be served, such as key demographic data, targeted geographical area, etc. 
 ●  Evidence that an adequate number of stakeholders support the expansion. 
 ●  A  brief  description  of  how  the  school  will  adjust  its  organizational  capacity  to  accommodate  the 

 expansion. 
 ●  A brief description of key financial implications for the school as a result of the expansion. 
 ●  A brief description of the school’s track record of academic performance  . 

 Pagosa  Peak  Open  School  opened  in  the  fall  of  2017  serving  students  in  grades  K-4.  Each  year 
 since  we  have  added  a  grade  reaching  full  build-out  at  K-8th  grade  during  the  2021-2022  school  year. 
 During  this  time  we  have  seen  an  increase  in  demand  for  slots  in  our  younger  grades.  As  we  have 
 expanded  we  have  also  been  able  to  make  some  major  financial  accomplishments  as  well.  In  the 
 spring  of  2020,  we  purchased  the  building  we  were  previously  renting.  We  have  been  awarded  a 
 BEST  grant  for  safety  and  security  renovations  on  this  property  that  will  begin  in  the  spring  of  2022. 
 These renovations will bring us up to educational code standards. 

 Our  last  audit  from  2019-2020  was  completed  with  no  findings.  We  have  successfully  put  away  our 
 funds  for  TABOR  and  additional  funds  in  reserves.  In  addition,  we  have  had  the  opportunity  to  make 
 critical  positions  full-time  or  add  positions  to  support  our  students,  and  more  specifically  our  struggling 
 learners.  The  additional  per-pupil  funds  have  helped  to  make  our  Exceptional  Student  Services 
 Advisor  full-time,  hire  a  part-time  Family  and  Student  Engagement  Advisor/Counselor,  and  a  full-time 
 Instructional Coach/Assessment Coordinator. 

 As  we  enter  into  our  fifth  year,  we  have  been  evaluating  the  demand  for  an  expansion.  After  much 
 thought,  the  board  has  decided  to  ask  for  an  expansion  to  begin  during  the  2022-2023  school  year. 
 We  would  like  to  add  students  in  our  existing  grades  with  a  gradual  approach.  We  are  asking  that  10 
 students  be  added  to  each  grade  capacity  going  from  15  in  each  grade  to  25  in  each  grade.  This  will 
 bring  our  overall  enrollment  cap  from  135  under  our  existing  charter  to  225.  We  are  asking  for  a 
 gradual  increase  over  four  years.  This  gradual  increase  will  allow  us  to  enroll  families  on  our  current 
 waitlist  and  have  them  move  through  the  school  to  make  up  most  of  the  enrollment  spots.  As  our 
 community  grows  and  Pagosa  Peak  Open  School  is  more  well  known  in  the  community,  it  is  our  belief 
 that  the  demand  we  see  for  our  kindergarten  will  continue  and  we  will  be  able  to  continue  to  feed  the 
 25 students into kindergarten each year. 

 As  a  charter  school  that  serves  Archuleta  School  District  50JT  geographic  region,  we  strive  to  match 
 the  demographics  of  the  county.  We  value  a  diverse  community  for  our  students  to  learn  from.  We 
 believe  that  diversity  in  things  such  as  race,  political  beliefs,  socioeconomic,  and  learning  styles  help 
 our  students  to  hear  different  perspectives,  learn  from  others,  and  learn  to  critically  think  for 
 themselves.  We  feel  that  the  expansion  of  our  school  will  help  us  to  achieve  this  goal  by  removing 

 3 



 barriers  to  enrollment  for  some  of  our  marginalized  students  in  our  community.  Providing  services 
 and  opportunities  such  as  a  future  Pathway  to  Success  program  (behavioral  support  program), 
 transportation,  interventions,  and  a  stable  food  program  will  help  to  open  the  opportunity  for 
 enrollment to more families with current barriers to enrollment. 

 We  believe  that  community  support  is  high  in  our  town  for  school  choice.  As  one  of  these  options  for 
 school  choice,  we  have  found  the  support  for  our  school  increasing  over  the  past  years.  For  the  last 
 two years, we have had a waitlist at our younger grades and this waitlist continues to grow. 

 When  weighing  our  options  for  expansion  we  took  into  consideration  the  ability  of  PPOS  to  create  the 
 necessary  changes  to  accommodate  the  different  expansion  options.  We  felt  that  we  had  the  most 
 organizational  capacity  to  add  slots  at  our  existing  grade  levels  rather  than  look  at  a  high  school 
 option.  Much  of  what  we  will  be  doing  is  a  replication  of  current  classrooms.  The  gradual  approach 
 to  the  expansion  will  allow  for  manageable  growth  and  an  increase  in  staff  so  we  can  focus  on  doing 
 each stage with fidelity. 

 Organizational  capacity  comes  in  many  forms;  however,  a  knowledge  base  is  a  key  to  the  success  of 
 an  expanding  organization.  PPOS  has  worked  hard  over  the  past  4  years  to  create  a  community 
 knowledge  base  through  curriculum,  systems  and  structures,  culture  building,  and  staff  development. 
 Our  leadership  team  has  developed  to  become  a  solid  foundation  for  our  school  in  these  areas.  This 
 leadership  team  along  with  the  seasoned  PPOS  teachers  will  be  key  to  our  ability  to  manage  and 
 succeed  at  this  expansion.  One  of  the  key  pieces  of  knowledge  that  we  have  all  been  working 
 towards  is  our  teaching  pedagogy  and  how  we  define  high-quality  teaching  and  Project-Based 
 Learning.  Recently  we  have  added  systems  and  structures  in  place  to  define  and  evaluate  how  we 
 are  doing  with  our  PBL.  In  a  later  section,  we  will  discuss  the  new  PBL  project  and  teaching  rubric 
 that  all  staff  at  PPOS  are  now  using  to  evaluate  our  strengths  and  weaknesses  to  develop  a  plan  for 
 moving forward. 

 In  order  to  support  the  expansion,  we  will  be  looking  at  our  resources  of  financial,  staffing,  and 
 facilities  to  use  these  to  the  best  of  our  abilities.  With  our  facilities  costs  being  fixed  and  fully  covered 
 by  our  existing  student  body  per-pupil  funds,  we  will  be  able  to  focus  this  part  of  additional  students  to 
 services  that  we  currently  do  not  offer.  These  funds  will  be  able  to  be  directed  towards  transportation 
 costs,  lunch  program  costs,  school  counselor  salary,  and  facility  maintenance.  These  services  are 
 critical  to  our  success  and  the  ability  to  serve  a  diverse  student  population.  In  addition,  the  expansion 
 will  allow  us  to  restructure  our  classes  to  have  a  maximum  of  25  students  in  a  classroom.  Though  5 
 students  do  not  seem  like  a  lot,  the  smaller  class  size  can  significantly  impact  the  student  education 
 in a positive way. 

 The  restructuring  of  the  classes  will  also  allow  us  to  have  a  lead  advisor  that  is  there  to  support  the 
 classroom  advisors,  promote  differentiation,  and  serve  students  on  Exceptional  Students  Services 
 plans.  This  position  will  provide  a  role  of  leadership  in  our  school  and  allow  teachers  to  grow  in  their 
 practice and have a place to be promoted into. 

 With  the  restructuring  of  roles  and  responsibilities,  we  have  included  the  following  table  to  help 
 understand the current structure and the roles and responsibilities under the expansion. 
 Current 
 Role  Responsibilities  Part or Full-Time 

 4 



 Lead Advisor  Teacher of record in the classroom (highly 
 qualified or minimum of a four-year degree) 

 Full-time 

 Assistant Advisor  Assists in one or more classrooms with 
 differentiated instruction, supervision, and 
 support.  May not have a four-year degree. 

 Part-time 

 Under Expansion 

 Role  Responsibilities  Part or Full-Time 

 Lead Advisor  Highly qualified experienced teacher that 
 has shown success with current curriculum 
 and Project-Based Learning.  Split between 
 two classrooms to support and mentor 
 advisors.  Helps to provide differentiation of 
 instruction and behavioral support for our 
 continuum of learners and our mixed-age 
 classrooms.   Part of the leadership team 
 and will take on duties in our distributive 
 leadership plan. 

 Full-time 

 Advisor  Teacher of record in the classroom (highly 
 qualified or minimum of a four-year degree) 

 Full-time 

 Academics 
 Pagosa  Peak  Open  School  has  shown  steady  growth  in  our  academic  performance,  performing  best 
 with  the  students  and  grades  that  we  have  had  since  day  one.  Due  to  the  lack  of  recent  CMAS  data, 
 due to small group sizes and limited testing, we are using our NWEA data to track progress. 

 MAP Growth provides PPOS a precise measure of each K-8 student’s academic growth. It adjusts to 
 each student’s responses to provide personalized results about what each student knows, is able to 
 do, and is ready to learn next—whether on, above, or below grade level. Our teachers receive 
 immediate and actionable information to help differentiate instruction for students in need of 
 remediation and those high performers requiring additional enrichment. Because MAP growth tracks 
 individual student growth over time, it can help predict each student’s proficiency.  MAP growth is 
 noted for its stable, equal-interval vertical scale and the accurate, valid, and reliable data it provides. 
 It provides school-level norms based on recent data from more than 1.5 million students and 5.5 
 million test events. 

 An independent study finds near-total alignment between items in its MAP growth and the Common 
 Core State Standards (CCSS) in English Language Arts and Mathematics. The study evaluated a 
 random sample of items for alignment to the CCSS in terms of categorical concurrence and depth, 
 range, and balance of knowledge. More than 97 percent of the items across all grade levels K-12 and 
 all content areas were found to be aligned to the CCSS. Inter-rater reliability studies have been 
 conducted for each grade level and are based on a representative sample of educators who will 
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 administer and score the assessment.   The Inter-rater reliability coefficients exceed .7, which is a 
 standard set in research in defining standard measure of the error in assessments as being reliable to 
 use in passing judgment on performance. 

 Below are charts from our Spring 2021-22 school year from our NWEA data. 

 Last  year  we  had  a  large  focus  on  our  reading  program  as  we  implemented  a  new  research-based  reading 
 curriculum  that  is  approved  by  the  Colorado  Department  of  Education.  We  feel  strongly  that  a  curriculum  is 
 only  as  good  as  the  professional  development  behind  the  curriculum  and  thus  we  dedicated  a  good  portion  of 
 our  professional  development  to  the  implementation  of  the  curriculum  and  the  research-based  strategies  that  it 
 uses.  We  had  professional  development  from  our  consultant  that  specializes  in  the  EL  Education  Skills  and 
 Module  curriculums  as  well  as  a  trainer  from  Sterling  Literacy  that  provided  the  45  hours  of  reading  training 
 that  the  state  is  requiring.  All  of  our  teachers  in  the  K-3rd  grades  have  taken  the  45  hours  and  passed  a 
 corresponding  test  to  satisfy  the  state  READ  act  training  requirements.  This  focus  on  reading  has  shown  a 
 tremendous  amount  of  growth  in  our  students’  reading  scores  in  both  1st  and  2nd  grade.  We  have  identified 
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 that  our  students  who  were  in  4th-grade  and  7th-grade  last  year  did  not  make  as  much  progress  and  we  are 
 working to focus energies there to support these learners to make up this ground and see growth this year. 

 Over  the  past  year,  we  have  been  looking  closely  at  our  Math  data  and  have  noticed  that,  as  the  Singapore 
 Math  curriculum  goes  up  in  grades,  it  is  less  aligned  to  the  Colorado  State  Standards  for  mathematics.  We 
 feel  that  this  has  affected  our  Math  growth  and  proficiency  data  and  have  taken  steps  to  rectify  this  in  our 
 school through the implementation of a new math curriculum, Illustrative Math. 

 During  the  last  month  and  a  half  of  the  2020-21  school  year,  we  implemented  a  unit  of  the  Illustrative  Math 
 curriculum  in  the  7th-grade  class.  Just  before  this  implementation,  this  cohort  of  students  had  a  mean  RIT 
 score  of  207.1  compared  with  the  fall  mean  RIT  score  of  213.9.  This  was  a  growth  of  6.8  points  in  just  a 
 month  and  a  half  of  the  instructional  time.  The  expected  growth  for  the  entire  school  year  is  6.5  points  of 
 growth.  We  have  found  that  the  curriculum  is  easy  to  differentiate  for  different  students,  increases  student 
 confidence and encourages a growth mindset towards math. 
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 We  have  trained  4  of  our  staff  members  with  off-site  training  for  the  curriculum  and  have  trained  the  remainder 
 of  the  staff  with  onsite  training.  Our  Instructional  Coach  is  looking  forward  to  having  Winter  NWEA  data  to  see 
 if this change has made a difference in our student growth and achievement. 

 Fall 2021-22 NWEA Testing Data 

 The  recent  fall  administration  of  the  NWEA  Math  test  shows  that  our  mean  scores  meet  or  are  in  the  range  of 
 standard  deviations  for  fifty  percent  of  our  grades.  These  are  first  through  fourth  grade  which  are  the  cohorts  of 
 students  that  have  had  the  opportunity  to  be  at  PPOS  for  their  entire  educational  span  beginning  in 
 Kindergarten. 
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 The  fall  reading  NWEA  data  shows  that  PPOS’s  average  reading  score  in  5  out  of  8  grades  is  at  the  national 
 norm  or  above.  We  come  very  close  and  are  in  the  standard  deviation  range  for  at  least  one  more  grade  level. 
 Again  our  successes  are  shown  in  the  grades  in  which  we  have  had  students  for  their  entire  educational  time. 
 Our  current  fourth  graders  on  average  have  scored  10.5  points  above  the  national  average.  In  addition,  we  are 
 very proud of the growth we have seen in our current 7th and 8th graders as a whole. 

 Attached as Appendix A is our historical NWEA data from 2019 to the present. 

 As reported in the 2020-21 annual report PPOS performance on CMAS was the following: 

 Colorado Measures of Academic Success (CMAS) 
 CMAS results are the state standard for measuring academic proficiency.  PPOS 
 administered the electronic version of CMAS to students within the established 2021 
 windows.  Proctors were trained, there was high par cipa on and there were no tes ng 
 irregulari es. Math was administered to 29 students in grades 4 and 6 with one 3  rd  grader 
 op ng in.  English Language Arts (ELA) was administered to 43 students in grades 3, 5, and 
 7 with one 6  th  grader op ng in to take the test. 

 The data show that 3.6% of students tested met or exceeded the state standard for 
 proficiency in math.  Students were not tested in spring of 2020 so there is no “one year” 
 comparison. The data show that 20.9% of students tested met or exceeded the state 
 standard for proficiency in ELA. .  The low performance in math is a strong indica on that 
 PPOS needs to create standards-based remedia on strategies that can address the needs of 
 the majority of students. Growth for all students in ELA is reported at 54%, compared to the 
 state average of 50%.  Growth for all students in math is 41.5%, compared to the state 
 average of 50%. 

 The small number of students tested (3  rd  “n” =12,  4  th  “n” = 11, 5  th  “n” = 14) require that 
 PPOS grade level reports are combined in this report. 
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 The  public  view  of  this  data  shows  the  need  to  change  our  Math  curriculum  to  ensure  that  we  see 
 adequate  growth  and  higher  levels  of  proficiency.  Again,  this  information  is  driving  our  change  in  the 
 Math curriculum and our focus on professional development in this area this year. 

 We  are  proud  of  our  growth  on  the  ELA  test  and  will  continue  to  work  toward  raising  our  proficiency 
 through growth and targeted professional development and curriculum choices. 

 When  we  look  closer  at  the  data  we  have  found  that  there  are  two  areas  that  we  consistently  fell  short 
 on.  These  areas  are  reasoning  in  math  and  the  writing  sections.  This  is  not  uncommon  for  a  school 
 to  be  lower  in  the  areas  with  constructive  response  questions,  but  we  strive  to  close  that  gap  in  our 
 instruction.  This  school  year,  the  change  in  math  curriculum  has  a  greater  focus  on  talking  about  their 
 math  and  how  they  solved  the  problem.  We  believe  that  engaging  students  in  this  math  discourse  will 
 help  increase  their  confidence  in  their  math  and  tackle  problems  such  as  the  CMAS  with  confidence. 
 We  are  currently  looking  at  different  writing  curriculums  to  ensure  that  our  teachers  have  the  tools 
 they  need  to  develop  confident  writers  that  meet  grade-level  standards.  We  will  pilot  a  few 
 curriculums  this  year  and  then  adopt  a  curriculum  for  next  year  to  help  strengthen  our  existing 
 curriculum. 

 Growth  of  students  that  have  been  at  PPOS  for  2  or  more  years  was  important  to  us,  as  it  let  us  know 
 how  we  were  doing  with  students  that  were  consistent  with  us.  We  took  two  data  points  one  in  the  fall 
 of  2019  and  the  other  in  the  fall  of  2021  for  students  who  were  with  PPOS  during  that  time  and 
 currently  in  4th  grade.  We  used  the  Fall  2019  data  as  it  was  the  first  full  year  of  NWEA  testing  that 
 PPOS  has  on  file.  We  found  that  we  had  10  students  who  had  been  with  us  during  this  time.  In 
 Math,  we  found  that  80%  of  these  students  made  the  expected  growth  of  24  RIT  points  or  more.  In 
 Reading,  we  found  that  90%  of  these  students  made  adequate  growth  of  24  RIT  points  or  more.  The 
 data for this cohort of students is found in the table below. 
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 We  again  collected  this  data  for  our  current  3rd  graders.  We  found  that  54.5%  of  students  made 
 adequate  growth  between  these  two  data  points.  As  you  can  see  from  the  graph  below  we  had 
 several  students  who  made  incredible  growth  between  these  two  tests.  These  students  began  below 
 grade  level  with  a  significant  reading  deficiency  and  with  consistent  intervention  have  made 
 tremendous strides in the area of reading. 
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 Section 1: Expansion Plan and Timeline 
 Expansion Criteria 

 School  has  a  comprehensive  plan  for  the  expansion  and  provides  an  explanation  of  how  the 
 requested  expansion  will  enable  the  school  to  better  serve  educationally  disadvantaged 
 students. 

 Expansion Application Narrative 
 The Expansion Application narrative should: 

 1.  Describe an overview of and timeline for the school’s proposed expansion. 

 Pagosa  Peak  Open  School  seeks  to  renew  our  charter  for  an  additional  five  years  beginning  in  the 
 2022-23  school  year  through  the  2026-27  school  year.   With  this  charter  renewal,  we  are  also 
 requesting  an  expansion  in  the  number  of  students  enrolled  in  our  K-8th  grade  classes  from  175  to 
 225  over  the  five  years.   We  are  proposing  the  following  timeline  and  enrollment  projection  for  the 
 expansion of our student population.  

 22-23 school year:  

 During  the  22-23  school  year,  we  will  increase  the  number  of  students  enrolled  in  K-3  from  15  to  25 
 students  per  grade  level,  bringing  our  enrollment  cap  from  135  to  175. To  accommodate  this  increase 
 we  will  add  two  advisors  to  serve  as  general  education  teachers  of  record,  and  two  lead  advisors  to 
 support  the  multi-age  classroom  environment. The  role  of  the  lead  advisor  will  be  to  support  the 
 multi-age  classroom,  mentor  the  advisors,  provide  opportunities  for  differentiated  instruction  to 
 support  our  struggling  learners  as  well  as  our  accelerated  learners.  In  our  original  charter,  we  were 
 looking  for  a  1:15  ratio  of  staff  to  students  in  the  classroom.  We  achieved  this  with  a  lead  and  an 
 assistant  advisor.  We  have  found  that  the  assistant  position  is  difficult  to  fill  and  to  keep  filled.  We  are 
 looking  to  model  other  charter  schools  in  the  region  that  have  found  success  with  the  advisor/lead 
 advisor  model.  The  rationale  for  this  model  includes  teacher  retention,  a  place  for  staff  to  advance  to, 
 and mentoring of new teachers by someone familiar with our school and model. 

 22-23 school year 

 Class  # Students  Staff 

 K  25  advisor and 1/2 lead 

 1  25  advisor and 1/2 lead 

 2-3  25  advisor and 1/2 lead 

 2-3  25  advisor and 1/2 lead 

 4-5  30  a  dvisor and full-time assistant 

 6  15  advisor and 1/4 assistant 

 7-8  30  advisor and 3/4 assistant 

 175  11 FTE 
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 23-24 school year: 

 During  the  23-24  school  year  we  will  increase  the  enrollment  in  fourth  and  fifth  grades  from  15  to  25 
 students  per  grade  level. This  will  bring  the  enrollment  cap  from  175  in  the  22-23  school  year  to  195 
 in  the  23-24  school  year. We  would  add  an  advisor  to  act  as  the  teacher  of  record  in  the  new 
 second/third  class  and  a  lead  advisor  for  support  of  the  multi-age  classroom. We  would  remove  one 
 assistant teacher position when this happens.   

 23-24 School year 

 Class 
 # 
 Students  Staff 

 K  25  advisor and 1/2 lead 

 1  25  advisor and 1/2 lead 

 2-3  25  advisor and 1/2 lead 

 2-3  25  advisor and 1/2 lead 

 4-5  25  advisor and 1/2 lead 

 4-5  25  advisor and 1/2 lead 

 6  15  advisor and 1/4 assistant 

 7-8  30  advisor and 3/4 assistant 

 Ratio - 16.25: 1  195  12 FTE 

 24-25 school year: 

 For  the  24-25  school  year  we  will  increase  the  sixth  grade  to  25  students  from  15  students.   This  will 
 increase  our  enrollment  cap  from  195  students  to  205  students.   Staffing  changes  will  include  the 
 addition of a lead advisor position for middle school and the removal of an assistant advisor position. 

 24-25 school year 

 Class 
 # 
 Students  Staff 

 K  25  advisor and 1/2 lead 

 1  25  advisor and 1/2 lead 

 2-3  25  advisor and 1/2 lead 

 2-3  25  advisor and 1/2 lead 

 4-5  25  advisor and 1/2 lead 

 4-5  25  advisor and 1/2 lead 
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 6  25  advisor and 1/2 lead 

 7-8  30  advisor and 1/2 lead 

 Ratio - 17:1  205  12 FTE 

 25-26 school year: 

 The  25-26  school  year  will  complete  our  expansion  under  this  contract  as  we  increase  seventh  and 
 eighth  grade  from  15  to  25  students  each. The  enrollment  cap  will  go  from  205  to  225  students.  The 
 addition of an advisor for the middle school grades will support this increase.   

 25-26 school year 

 Class  # Students  Staff 

 K  25  advisor and 1/2 lead 

 1  25  advisor and 1/2 lead 

 2-3  25  advisor and 1/2 lead 

 2-3  25  advisor and 1/2 lead 

 4-5  25  advisor and 1/2 lead 

 4-5  25  advisor and 1/2 lead 

 6  25  advisor and 1/2 lead 

 7-8  25  advisor and 1/2 lead 

 7-8  25  advisor and 1/2 lead 

 Ratio-  225 

 26-27 school year: 

 During the 26-27 school year we will not be asking for any increase in our student enrollment. 

 25-26 school year 

 Class  # Students  Staff 

 K  25  advisor and 1/2 lead 

 1  25  advisor and 1/2 lead 

 2-3  25  advisor and 1/2 lead 

 2-3  25  advisor and 1/2 lead 

 4-5  25  advisor and 1/2 lead 

 4-5  25  advisor and 1/2 lead 

 6  25  advisor and 1/2 lead 
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 7-8  25  advisor and 1/2 lead 

 7-8  25  advisor and 1/2 lead 

 225 

 2.  Describe  the  target  student  population  for  the  proposed  expansion.  The  description  should 
 include,  but  not  be  limited  to,  the  percent  of  students  with  disabilities,  gifted  and  talented 
 students,  English  Learners,  minority  students,  and  students  eligible  for  free  or  reduced-price 
 lunch that the school anticipates enrolling after the expansion  . 

 Pagosa  Peak  Open  School  strives  to  remove  barriers  to  enrollment  and  is  a  school  of  choice  for  a 
 diverse  population  of  students  from  our  community.  Through  effective  marketing,  removal  of 
 enrollment  barriers,  and  the  provision  of  quality  services  to  all  students,  we  aim  to  serve  the 
 demographics  of  the  community  and  Archuleta  County.  Each  year  we  will  compare  our 
 demographics  to  that  of  the  county,  identify  areas  where  we  fall  short  in  our  service  to  the  community, 
 and work to remove barriers the families in this demographic encounter. 

 The  following  data  represented  the  district’s  percentages  of  race/ethnicity  comparables  during  the 
 20-21 school year as presented in the Annual Review of PPOS. 

 Race/ Ethnicity by Category  PPOS  PSES  Archuleta  county 
 2019  es mated 
 demographics 

 Hispanic/ La no  18%  36%  18.4 

 American Indian or Alaska Na ve  3%  9%  3.4 

 Asian  0%  0%  1.2 

 Black or African American  0%  .01%  .7 

 Na ve Hawaiian or other Pacific Islander  0%  .01%  .1 

 White  75%  51%  76.8 

 Two or more races  3%  3%  2.5 

 Language usage 

 English Language Learner  1%  9%  8.7 

 Free and Reduced Lunch popula on 

 Enrolled students that qualified for FRL  53%  57% 

 In  the  review,  it  was  noted  that  “  PPOS  does  not  attract  Native  American  families  or  Hispanic  families 
 at  the  rate  PSES  does.”  We  will  continue  to  focus  on  any  barriers  that  a  family  feels  will  prevent  them 
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 from  enrolling  in  PPOS  with  a  focus  on  Native  American  and  Hispanic  families.  We  do  want  to  note 
 that  PPOS  does  fall  in  line  with  the  demographics  of  Archuleta  county.  According  to  the  US  Census  , 2

 the  2019  estimated  population  of  Archuleta  county  was  3.4%  American  Indian  and  Alaska  Native.  In 
 October  2019,  PPOS  was  similar  to  the  county  demographics  at  three  percent.  During  that  same 
 time,  Archuleta  County  was  18.4%  Hispanic  or  Latino  and  PPOS  was  18%.  We  believe  the 
 discrepancy  between  the  demographics  of  PPOS  and  PSES  is  due  to  the  student  population  they 
 attract  from  out  of  state.  The  barrier  of  enrollment  to  these  families  is  transportation.  Due  to  this 
 limitation,  we  do  not  foresee  being  able  to  provide  transportation  from  the  state  line  over  the  next  five 
 years and would prefer to be compared to the demographics of Archuleta county rather than PSES. 

 3.  If  applicable,  indicate  whether  the  school  plans  to  apply  for  the  federal  Charter  Schools 
 Program  (CSP)  grant  for  a  one-time  significant  expansion  and  provide  evidence  of  eligibility  to 
 apply for the CSP grant  . 

 To  support  the  expense  of  an  expansion,  PPOS  will  apply  for  the  Charter  Schools  Program  grant  for  a 
 one-time  significant  expansion.  We  meet  the  eligibility  requirements  as  a  charter  school  and  a  school 
 of  choice  chartered  through  the  Archuleta  School  District.  Our  expansion  plan  will  increase  our 
 current  student  population  by  55%  by  adding  one  grade  level  classroom  for  each  grade  K-8  over  the 
 next  four  years.  Attached  you  will  find  PPOS’s  eligibility  form  submitted  to  the  Schools  of  Choice 
 office on September 2, 2021. 

 Section 2: Community Need and Support 
 Expansion Criteria 

 School  demonstrates  strong  student  and  family  demand  for  the  addition  of  high-quality  seats 
 and provides evidence that the community will benefit from the expansion 

 Expansion Application Narrative 
 The Expansion Application narrative should: 

 Describe  the  rationale  for  why  the  school  is  requesting  the  expansion.  This  rationale  should 
 include, but is not limited to: 

 a.  Why the school is requesting this particular school size/configuration; 

 When  the  PPOS  board  and  staff  researched  and  considered  an  expansion,  we  looked  at  a  variety  of 
 reasons  for  expansion,  including  financial  viability  and  expansion  models  that  would  allow  us  to  stay 
 true  to  our  mission  under  the  original  charter.  PPOS  was  designed  to  be  a  small  school  for  strong 
 relationships  to  drive  our  mission  and  vision.  After  much  conversation  and  consideration,  we  have 
 concluded  after  our  first  charter  contract  there  is  a  base  number  of  students  that  will  allow  for  financial 
 stability,  quality  of  programming,  recruitment  of  high-quality  staff,  and  increased  learning  while 
 maintaining  our  small  school  environment.  PPOS  feels  this  proposal  checks  all  of  these  boxes  with 
 the  desired  enrollment  of  a  50  student  expansion  over  the  first  four  years  of  the  five-year  contract 
 proposal. 

 Several  other  factors  were  also  taken  into  consideration  for  this  expansion.  We  currently  have  a 
 waitlist  for  kindergarten  through  fourth  grade.  The  gradual  approach  to  our  expansion  over  four  years 
 allows  us  to  initially  admit  those  on  our  waitlist  who  will  later  fill  the  seats  in  the  upper  grades.  This 

 2  h ps://www.census.gov/quickfacts/fact/table/archuletacountycolorado/PST045219 
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 way,  we  avoid  trying  to  recruit  students  in  upper  grades  during  expansion.  Adding  10  students  to  each 
 grade  was  determined  to  meet,  in  part,  the  demand,  which  is  between  10  and  18  students  as 
 determined  in  the  21-22  lottery.  Enrollment  is  fluid  as  families  have  to  change  circumstances  and 
 move  in  and  out  of  our  community.  We  felt  adding  more  than  10  students  per  grade  would  not  be  in 
 our best interest for our school since our community values a low ratio of students to staff. 

 Each  year  our  kindergarten  enrollment  lottery  has  a  significant  number  of  slots  that  are  taken  by 
 siblings of current students. This limits the number of slots that 
 M  inv  are  open  to  new  families  desiring  enrollment  into  PPOS.  During  the  lottery  for  the  21-22  school 
 year,  six  slots  were  given  to  staff  students  and  siblings  and  nine  slots  were  given  to  new  arriving 
 families.  By  increasing  the  number  of  slots  in  the  younger  grades  we  will  be  more  accessible  to  our 
 community,  allow  for  more  diversity  in  our  student  body,  and  serve  a  wider  population  of  our 
 community. 

 b. Why the school is requesting the expansion at this specific moment in time; and 

 We  have  grown  and  learned  immensely  over  the  first  four  years  of  our  inaugural  contract.  This  growth 
 is  not  just  in  the  number  of  students  we  have  served,  but  also  in  the  quality  of  education  we  are  now 
 providing.  The  ownership  and  confidence  in  our  mission;  and  the  ability  to  serve  our  students  has 
 grown  with  our  experiences  each  year.  We  can  confirm  every  day  that  the  need  for  PPOS  in  our 
 community  has  grown  and  our  mission  has  become  clearer  and  more  concise.  As  we  have 
 progressed  from  a  K-4  grade  school  into  a  K-8  grade  school  we  have  recognized,  addressed,  and 
 pushed  through  many  challenges.  Some  of  these  challenges  have  been  solely  due  to  the  size  of  our 
 school  and  the  lack  of  resources  and  financial  stability.  We  hope  the  expansion  of  students  served  will 
 help  us  to  better  reach  our  mission.  We  believe  it  will  allow  us  to  better  serve  our  students  with  higher 
 needs  by  increasing  our  services  for  our  most  at-risk  students  in  such  areas  as  special  education, 
 behavior  intervention,  gifted  and  talented  needs,  and  supporting  English  language  learners.  In 
 addition,  this  expansion  will  help  us  be  competitive  in  compensating  our  teachers  for  long-term 
 retention and longevity, key factors in school success. 

 In  addition,  the  new  staffing  plan  provides  opportunities  for  quality  support  personnel  to  become 
 potential  future  teachers  in  these  apprentice  roles;  current  teachers  to  assume  leadership  roles  in 
 mentoring  new  teachers,  and  maximize  student  learning  through  better  differentiation  of  teaching  and 
 learning  demands  within  our  multi-grade  model.  We  believe  these  focus  points  increase  teacher 
 retention and will provide a higher quality education for each student. 

 c.  How  the  proposed  expansion  will  enhance  or  expand  opportunities  within  this  community.  Strong 
 responses will go beyond an analysis of state test scores or a general argument for school choice  . 

 Pagosa  Springs  is  a  small  community  that  has  a  variety  of  options  for  school  choice.  However,  very 
 few  of  these  options  are  public  or  do  not  require  a  significant  time  commitment  by  families  to  enroll. 
 PPOS  is  proud  to  offer  a  choice  in  our  community  not  only  for  academics  in  our  project-based 
 learning  model,  but  also  a  year-round  calendar,  multi-age  grouping,  a  focus  on  student  voice  and 
 choice, and a strong emphasis on restorative practices. 

 17 



 Families  in  our  community  often  live  here  due  to  their  love  of  the  outdoors,  connection  to  nature,  and 
 the  small  community.  We  believe  that  not  only  do  we  reflect  the  families’  views  on  education  but  all  of 
 these other values that are attractions to our families in our community. 

 When  a  community  provides  choice  for  education,  each  option  is  pushed  to  be  better.  Though  we 
 have  a  competitive  spirit  with  many  of  the  other  options  in  town,  more  importantly,  we  collaborate  and 
 strengthen each other. 

 2. Include an enrollment table that reflects the proposed expansion. The enrollment table should: 
 a.  Include  as  many  years  as  necessary  for  the  school  to  reach  its  maximum  proposed  enrollment; 

 and 
 b.  Include enrollment by grade and total enrollment. 

 Included in the section above. 

 3.  Provide  specific  evidence  (e.g.,  current  school  enrollment  waiting  lists,  application  interest  lists, 
 letters  of  support  from  community  stakeholders,  official  written  support,  etc.)  that  that  student/family 
 demand actually exists for the proposed expansion and is aligned to the enrollment projections. 

 Letters of support 

 Attached as Appendix B you will find letters of support from various community members. 

 Wait list 
 Much  of  what  is  driving  our  expansion  is  the  current  demand  for  spots  in  our  early  elementary  grades. 
 This  year  we  have  a  waitlist  that  is  represented  in  the  table  below.  These  numbers  are  current  as  of 
 8/25/2021.  Before  this  date,  the  numbers  were  higher  as  we  have  pulled  from  our  waitlist  when 
 families  have  moved  and  chosen  other  options.  We  chose  to  use  the  data  from  after  school  started,  to 
 reflect  the  number  of  interested  students  we  were  truly  not  able  to  serve  during  the  2021-22  school 
 year.  The  grades  highlighted  in  green  reflect  the  cohorts  that  would  be  part  of  the  expansion  in  the 
 22-23  school  year.  The  majority  of  the  expansion  spots  for  the  22-23  school  year  could  be  filled  from 
 our waitlist and our anticipated lottery enrollment for kindergarten. 

 Grade in 21-22  #  of  Waitlist 
 Students 

 K  17 

 1  6 

 2  11 

 3  1 

 4  3 
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 Describe  how  the  proposed  expansion  will  support  the  community.  This  description  should  include 
 how  the  proposed  expansion  will  enable  the  school  to  adequately  serve  educationally  disadvantaged 
 students. 

 In  education,  there  is  a  threshold  that  allows  for  schools  to  provide  services  that  cannot  be  provided 
 in  smaller  numbers.  The  expansion  will  help  us  to  provide  higher  quality  education,  remove  barriers  to 
 enrollment  and  allow  us  to  better  serve  the  whole  child.  The  community  of  students  that  will  be 
 impacted  most  by  these  changes  and  increased  enrollments  will  be  educationally  disadvantaged 
 students.  In  this  section,  we  will  discuss  several  of  the  ways  in  which  the  expansion  will  help  us  to 
 better serve this population. 

 Transportation Barrier 
 Currently,  we  have  identified  that  transportation  to  and  from  school  as  a  barrier.  Even  though  we 
 encourage  carpooling  from  different  neighborhoods,  this  has  not  been  enough.  Beginning  in  year  two 
 of  the  new  contract,  PPOS  will  begin  providing  transportation  to  and  from  school  through  a 
 neighborhood  transportation  plan.  This  is  different  from  true  route  transportation  as  there  will  be 
 regional  stops  for  pickup  and  transportation  will  be  designed  to  serve  specific  marginalized 
 communities  that  are  unable  to  get  to  our  school  as  we  seek  to  diversify  our  population.  We  hope  to 
 use  the  22-23  school  year  to  prepare  the  route  transportation  and  complete  a  needs  study  to  ensure 
 our  location  of  stops  and  routes  serves  the  desired  areas  of  focus.  We  will  begin  transportation  of 
 students  in  the  second  year  of  the  expansion  providing  one  route  that  brings  students  from  stops  in 
 Aspen  Springs  and  the  Vista  neighborhood.  The  following  year  we  are  recommending  that  a  route  run 
 from  the  east  end  of  town  and  stopping  downtown  and  on  Putt  Hill  on  its  way  to  PPOS.  In  the  third 
 year,  we  are  proposing  a  route  beginning  in  the  Hatcher  Lake  area  and  stopping  in  the  Pagosa  Lake 
 area.  The  neighborhood  transportation  routes  will  provide  access  to  more  students  and  specifically, 
 students  who  fall  into  the  educationally  disadvantaged  categories  will  be  prioritized  if  there  is  more 
 demand than the ability to transport students. 

 Development of a Pathways to Success Program 
 Over  the  past  four  years,  we  have  improved  our  support  of  students  with  emotional  and  behavioral 
 concerns.  However,  the  counseling  positions  have  been  grant-funded.  As  we  grow  in  the  future  we 
 look  forward  to  providing  better  support  to  our  students  and  families  through  a  Pathways  to  Success 
 Program.  In  this  program,  students  who  struggle  with  behavioral  and  emotional  concerns  will  be 
 provided  extra  support  to  help  overcome  these  challenges,  access  their  academics,  and  regulate  as 
 close  to  the  classroom  as  possible.  Students  enrolled  in  this  support  program  will  be  identified  by  our 
 Peak  Performance  team  based  on  behavior  observations,  the  risk  of  suspensions  and  expulsions, 
 and  disruptions  to  class  academics.  This  program  will  be  developed  through  an  extensive  look  at  our 
 MTSS  program  and  consulting  with  Dr.  Morgan  Beidleman.  Staff  training  will  be  provided  at  all  tiers 
 as  we  develop  the  systems  and  structures  to  support  our  students,  staff,  and  families.  We  expect  that 
 students  in  the  Pathways  to  Success  program  will  fluctuate  at  times  based  on  need  and  the 
 population  we  serve.  However,  putting  these  systems  in  place  will  help  us  serve  a  wider  range  of 
 families with success. 

 In  our  original  charter,  PPOS  founding  families  did  not  plan  for  a  school  counseling  program.  Part  of 
 this  is  due  to  budgetary  constraints.  As  we  have  improved  our  services  over  the  past  four  years  we 
 have  identified  that  a  sustained  school  counseling  program  versus  a  year-to-year  hope  strategy  will 
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 be  key  to  our  success  with  our  population.  Our  students  who  currently  struggle  with  regulation, 
 trauma,  and  emotional  concerns  also  struggle  with  access  to  resources  in  our  community.  The 
 expansion  will  allow  us  to  fund  a  full-time  counselor  and  therefore  provide  them  with  in-school  support 
 opportunities. 

 Teacher Retention 
 There  is  a  teacher  shortage  across  our  country,  Colorado,  and  in  our  community.  Teacher  retention  is 
 a  high  priority  for  PPOS  for  our  teachers  to  mature  through  training  and  experience  at  our  school, 
 benefiting  our  students  along  the  way.  Returning  teachers  improve  each  year  and  provide  a  better 
 education  for  our  students  as  they  refine  their  skills  and  understanding  of  processes,  families,  and 
 students  within  our  school.  We  believe  that  culture,  support,  planning  time,  professional  development, 
 coaching,  advancement  opportunities,  and  competitive  compensation  are  all  key  to  teacher  retention. 
 Under  the  expansion  plan,  we  will  have  a  full-time  Instructional  Coach  to  work  with  teachers,  provide 
 PD,  training,  and  coaching  cycles.  In  addition,  the  restructuring  of  our  staffing  to  have  an  advisor  in 
 the  classroom  that  is  the  teacher  of  record  and  a  lead  advisor  that  supports  two  advisories  allows  for 
 the  mentorship  of  new  staff  and  the  ability  for  advancement  for  our  existing  staff.  The  lead  advisor 
 role  will  provide  support  for  the  teachers,  and  also  provide  an  opportunity  for  more  differentiation  for 
 our students on IEP’s, READ plans, RTI, and Gifted and Talented. 

 Building renovations and maintenance 
 This  year  we  will  be  putting  $1.5  million  into  our  building  to  ensure  that  it  meets  the  educational  code 
 related  to  all  safety  and  security  concerns.  We  are  committed  to  continuing  to  maintain  and  update 
 our  building  to  ensure  the  safety  and  security  of  our  students.  We  have  set  aside  $20,000  each  year 
 as  of  now  to  maintain  the  building,  but  the  expansion  would  allow  us  to  increase  this  amount  and  to 
 tackle  larger  projects  along  the  way.  We  look  forward  to  having  more  capacity  to  fund  projects  and 
 renovations that provide more indoor and outdoor PE space as well as special programming. 

 Discuss  the  degree  to  which  the  charter  school  has  engaged  community  members  regarding  the 
 proposed  expansion.  This  description  should  include  the  nature  and  extent  of  any  ongoing  community 
 involvement in the governance and/or operations of the school  . 

 PPOS  has  strived  to  have  a  diverse  Board  of  Directors  by  including  community  members  to  the 
 greatest  extent  possible.  We  currently  have  two  community  members  without  family  ties  to  the  school. 
 One  community  member  brings  to  us  expertise  in  finance  and  serves  as  our  treasurer.  Another 
 community  member  brings  a  background  in  facilities  management  and  will  serve  on  our  facilities 
 committee to help us create a master plan for our space. 

 Before  deciding  on  which  way  PPOS  should  move  forward  with  the  expansion,  the  PPOS  board 
 created  a  community  focus  group  to  seek  input  about  expansion  options  and  a  SWOT  analysis  was 
 used that helped us to form our ideas for a future strategic plan. 

 6.  Describe  the  school’s  student  recruitment  and  enrollment  process  and  discuss  how  these 
 processes provide opportunities for educationally disadvantaged students to access the program. 

 PPOS  will  be  continuing  with  its  weighted  lottery  enrollment  process.  We  will  continue  to  serve 
 students  and  families  within  Archuleta  County.  Our  weighted  lottery  system  is  designed  to  address 
 the  concern  that  disadvantaged  students  tend  to  be  represented  in  lower  percentages  in  charter 
 schools  than  they  do  in  their  district  counterparts.  Our  weighted  lottery  provides  extra  enrollments  into 
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 the  lottery  for  these  educationally  disadvantaged  students  and  increases  their  chances  of  being  able 
 to access the program. 

 Student  recruitment  will  include  multiple  tiers  of  marketing.  These  will  include  a  general  community 
 targeted  approach  for  all  students  of  Archuleta  County,  an  informational  campaign  targeted  toward 
 the  communities  that  transportation  is  being  offered,  marketing  in  Spanish,  a  marketing  campaign 
 highlighting  our  relationship  with  BOCES  and  our  ESS  department  that  addresses  the  misconception 
 that PPOS does not serve students with special education or gifted needs. 

 See attached contract for suggested enrollment policy. 

 Address  changes  to  the  school’s  enrollment  process,  including,  but  not  limited  to,  the  school  lottery 
 weights  and  special  design  considerations.  A  clear  rationale  for  each  proposed  change  should  be 
 provided and all changes should be in accordance with charter school statutes and regulations. 

 Section 3: Organizational Capacity 
 Expansion Criteria 

 School  has  strong  and  stable  school  leadership  and  the  school  governing  board  demonstrates 
 the  capacity  to  expand  the  current  program  with  fidelity,  implement  the  original  mission,  and 
 replicate and perpetuate success for all students  . 

 Over  the  past  two  years,  we  have  worked  hard  to  train  and  create  a  strong  leadership  team  to  drive 
 the  school  forward.  The  leadership  team  at  the  school  consists  of  the  School  Director,  Business 
 Manager,  Instructional  Coach,  Exceptional  Student  Services  Advisor,  and  Family  and  Student 
 Engagement  Advisor.  We  have  created  systems  and  structures  that  promote  distributive  leadership 
 within  the  school  and  accountability  for  each  other  and  our  roles.  Together  we  have  strengthened  our 
 systems  and  structures,  streamlined  our  vision  for  Project-Based  Learning,  implemented  new 
 curriculums  with  the  fidelity  that  support  our  mission  and  vision,  and  developed  a  data  team  to  identify 
 and focus on the student, teacher, and classroom needs. 

 With  the  support  of  our  Instructional  Coach,  we  have  been  able  to  improve  our  academics  and 
 curriculum  delivery  in  many  areas.  We  have  implemented  the  EL  Education  Skills  block  for  our  K-2 
 learn  to  read  program  with  her  support.  This  has  helped  to  provide  a  tremendous  amount  of 
 differentiation  and  research-based  instruction  in  this  critical  academic  area.  With  her  oversight  and 
 coaching  all  of  our  staff  K-3  have  completed  the  READ  act  45  hours  of  training  and  passed  either  the 
 PRAXIS  test  or  the  state’s  online  test  to  have  the  READ  training  endorsement  a  year  ahead  of 
 schedule.  Her  coaching  cycles  with  staff  have  supported  their  ability  to  implement  the  curriculum  with 
 fidelity.  These  coaching  cycles  have  proven  critical  in  our  organizational  change  and  implementing 
 curriculum  with  fidelity.  This  year  we  have  identified  math  as  our  focus  as  we  identified  that  the 
 existing  curriculum  was  not  well  aligned  with  the  standards,  was  not  producing  the  growth  results  that 
 we  wanted,  and  the  staff  found  it  hard  to  implement  even  after  professional  development.  The 
 instructional  coach  is  focusing  her  attention  on  the  implementation  of  a  new  curriculum  by  Illustrative 
 Math. 

 This  past  year  we  were  able  to  add  the  position  of  Family  and  Student  Engagement  Advisor  to  our 
 staff.  This  position  has  helped  tremendously  in  developing  our  Tier  1  SEL  curriculum  as  well  as  better 
 Tier  2  &  3  support  for  students  with  emotional  or  behavioral  concerns.  We  look  forward  to  this  position 
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 becoming  a  full-time  position  and  funded  by  pupil  growth  funds.  The  role  will  also  serve  as  our  school 
 counselor when Mrs. Schick obtains her school counseling license later this year. 

 This  past  year  we  have  used  a  different  accountant.  This  has  helped  build  the  needed  capacity  of  our 
 business  manager  and  ensure  accurate  financial  oversight.  For  the  19-20  fiscal  year  our  audit  did  not 
 have  any  material  or  negative  findings.  This  is  a  testament  to  the  financial  understanding  and  growth 
 of staff skills in the school. 

 Exceptional  Student  Services  Advisor  Katy  Corbett  has  worked  closely  with  SJBOCES  staff  to 
 improve  our  academic  Response  to  Intervention  (RTI)  process  and  identify  students  who  may  qualify 
 for  an  IEP  that  was  in  a  tier-three  intervention.  Last  year,  we  identified  10  individuals  that  were  then 
 evaluated  for  an  IEP  through  our  RTI  process.  Of  these  students,  all  10  qualified  for  an  IEP.  We  are 
 tremendously  proud  of  how  the  process  is  working  and  moving  our  services  and  procedures  forward 
 this past year. 

 Each  year  we  review  our  data,  engage  in  conversation  and  deliberation  as  we  set  our  goals  in  an 
 area  to  continuously  improve  upon  our  mission.  In  the  21-22  school  year  we  are  working  toward 
 implementing  with  fidelity  a  new  math  curriculum  written  by  Illustrative  Mathematics.  The  curriculum 
 better  aligns  with  our  mission  of  creating  lifelong  learners  by  focusing  on  the  reasoning  behind  math 
 and  encouraging  students  to  talk  about  their  learning  and  understanding.  This  decision  was  made 
 through  looking  at  PPOS’s  NWEA  data,  Instructional  Coach  and  Director’s  observations,  teacher 
 input, and SAC input. 

 Through  committees,  we  have  used  distributive  leadership  to  build  capacity  within  our  building  and 
 develop  the  many  systems  and  structures  that  were  lacking.  Underneath  the  Resilient  Schools  Grant 
 with  the  Colorado  League  of  Charter  schools,  we  formed  a  committee  to  look  at  our  MTSS  process 
 for  mental  and  behavioral  concerns.  We  identified  through  surveys  the  needs  of  our  students  to 
 implement  goals  for  improvement  starting  with  our  Tier  1  initiatives.  Though  this  grant  is  currently 
 focusing  on  Tier  1,  this  committee  has  been  working  with  our  consultant  to  improve  all  levels  of  our 
 MTSS  process  related  to  SEL.  The  committee  has  brought  in  the  consultant  to  guide  us  with 
 individual  students  as  well  as  provide  training  related  to  trauma-informed  classrooms  and 
 dysregulation plans for students. 

 Recently  a  group  of  staff  had  a  book  club  where  they  focused  on  how  our  standards-based  feedback 
 system  could  incorporate  not  just  the  content  but  also  the  very  important  “soft”  skills  that  we  teach 
 students.  They  read  the  book  Becoming  Brilliant  by  Golinkoff,  R.  M.,  &  Hirsh-Pasek,  K.  and  looked  at 
 the  6  C’s  and  how  they  apply  at  PPOS.  They  then  made  recommendations  about  ways  we  can 
 gradually improve our progress reports at PPOS to include these soft skills. 

 The  Instructional  Coach,  Exceptional  Student  Services  Advisor,  and  the  Family  and  Student 
 Engagement  Advisor  hold  monthly  meetings  with  advisors  called  data  team  meetings.  These 
 meetings  focus  on  the  successes  we  are  seeing  in  the  classroom,  data  that  can  help  us  improve,  and 
 teacher  concerns.  Data  is  looked  at  in  the  form  of  academic  data,  behavioral  data,  and  observational 
 data.  This  committee  of  support  for  the  teachers  has  helped  to  move  our  teachers  and  students 
 forward by identifying areas of concern and solutions to help change the data for the better. 

 The  school  board  consistently  maintained  a  balanced  membership  of  key  groups  in  the  community, 
 with  representatives  from  the  parent  body  and  local  organizations  each  making  up  half  of  the 
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 members.  Board  members  with  expertise  in  education,  law,  and  social  services  have  impacted  the 
 early  years  of  the  school,  with  their  work  being  furthered  by  the  experience  our  current  board 
 members  contribute  in  the  realms  of  business,  non-profits,  finance,  and  civic  planning.  The  board 
 participates  in  school  board  training  facilitated  by  the  Colorado  League  of  Charter  Schools  for  8+ 
 hours  per  year  and  has  recently  completed  our  first  Strategic  Plan  to  be  carried  out  over  the  next  five 
 years.  Annual  reviews  of  board  bylaws,  charter  contract,  and  all  board  policies,  in  addition  to  annual 
 review  and  reporting  of  potential  conflicts  of  interest,  ensure  board  understanding  of  roles  and 
 responsibilities. 

 The  PPOS  School  Board  believes  in  continuous  improvement  and  has  undergone  training  over  the 
 past  four  years.  In  the  2018-19  school  year  a  consultant  from  The  League  of  Charter  Schools,  John 
 Brendza,  worked  with  the  board  to  help  them  understand  their  roles  and  obligations,  put  into  effect 
 the  proper  policies,  and  begin  creating  a  work  plan.  This  consisted  of  a  full  day  and  a  half-day 
 training.  Three  of  our  current  board  members  have  completed  all  of  the  online  modules  provided  by 
 CDE  on  board  technical  assistance.  In  June  of  2019  and  November  of  2019  Heather  Otter,  a 
 consultant  from  The  League  provided  training  on  financial  oversight,  board  continuous  improvement, 
 policy  development,  performance  management,  board  roles  and  responsibilities,  introduction  to 
 strategic  planning,  and  building  a  strategic  board.  in  2019  the  board  consulted  with  Jason  Austin  the 
 former  finance  manager  for  Durango  9R  on  best  financial  practices  and  what  to  look  for  in  the 
 school’s finances. 

 As  we  bring  on  new  board  members  we  will  be  asking  them  to  complete  the  online  modules  for  board 
 governance  and  technical  assistance.  In  addition,  from  the  Community  Training  and Jim Christensen
 Assistance  Center  and  a  consultant  with  CDE’s  School’s  of  Choice  Unit  will  be  providing  training  this 
 year.  He  will  be  completing  one  series  of  one-hour  sessions  with  the  School  Director  and  the  School 
 Board  President  on  the  roles  and  responsibilities  of  the  Board  and  School  Director,  and  working  on 
 increasing  communication  and  decision  making.  In  addition,  he  will  have  a  four-hour  session  with 
 the board on the roles and responsibilities, conflict of interest, and speaking with one voice. 

 Angela  Reali  Crossland  is  currently  enrolled  in  ongoing  training  with  the  League  of  Charter  Schools 
 called  Managing  Up.  This  training  will  help  her  to  better  understand  the  roles  of  each  member  and  to 
 help  identify  the  line  between  governance  and  operational  items.  She  hopes  to  use  this  knowledge  to 
 increase efficiency with board business and operational items. 

 Expansion Application Narrative 
 The Expansion Application narrative should: 

 1.  Describe  the  school’s  current  governance  and  administrative  structures  and  discuss 
 anticipated  changes  resulting  from  the  proposed  expansion.  The  description  should  include  the 
 key  staff  involved  in  the  planning  and  implementation  of  the  proposed  expansion  and  their 
 ability to provide sound oversight of the expansion. 

 2.  Describe  how  the  expansion  plan  will  be  implemented,  outlining  critical  elements  to  complete, 
 team members involved, and timelines for completion. 

 3.  Describe  any  other  significant  operational  adjustments  that  will  be  required  to  fulfill  the 
 proposed expansion (i.e., food services, transportation, etc.). 
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 4.  Include evidence that the school’s board has approved the expansion (i.e., board resolution). 

 5.  Describe  key  personnel  changes  as  a  result  of  the  expansion  and  identify  those  changes  in  the 
 attached  organizational  charts.  Key  changes  should  include,  at  minimum:  the  identification  of 
 the  charter  school’s  leadership  team;  and,  if  applicable,  how  the  network-level  staff  will  evolve 
 over time. 

 The Board of Directors recently filled its only vacancy with a talented educator 

 Over  the  past  4  years  we  have  been  developing  a  leadership  team  that  supports  distributive 
 leadership.  Currently,  the  leadership  team  consists  of  the  School  Director,  Finance  Director, 
 Instructional  Coach,  Exceptional  Student  Services  Advisor,  and  the  Family  and  Student  Engagement 
 Advisor. 

 As  we  expand  we  will  be  adding  Lead  Advisor  positions  that  oversee  two  or  more  classrooms.  These 
 mentor  teachers  will  hold  a  role  in  the  distributive  leadership  of  our  school  by  mentoring  advisors, 
 supporting  MTSS  for  both  academic  and  behavioral  concerns,  and  supporting  communication  with 
 families. 

 As  we  expand  our  numbers  we  will  need  to  hire  additional  staff  such  as  lead  and  assistant  advisors 
 and  kitchen  staff.  We  will  also  be  looking  to  make  current  part-time  positions  full  time  such  as  the 
 instructional coach, counselor, business manager. 

 An organizational chart of roles is attached in Appendix J 

 6.  Include copies of: 
 a.  The school/board strategic plan 

 See Appendix C for our strategic plan. 

 b.  The results of a recent board self-evaluation. 
 The results of a recent board self-evaluation can be found in Appendix D. 

 c.  The results of the most recently completed school leader evaluation. 
 The results of the most recent School Director evaluation can be found in Appendix E 

 d.  The school enrollment policy, if revised. 
 The revised enrollment policy can be found in the proposed charter contract. 

 e.  The governing board bylaws, if revised. 
 The revised and current bylaws can be found in the proposed charter contract. 

 Section 4: Facility Capacity & Viability 
 Expansion Criteria 

 Current  facility  occupancy  capacity  is  sufficient  to  support  the  expansion  or  an  adequate  plan 
 is submitted with the application that will satisfy the facility requirements. 
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 Our  full  expansion  plan  envisions  serving  225  students  per  year  in  our  38,000  square  foot  facility.  This 
 provides  168.88  square  feet  of  space  per  student  including  common  areas.  This  far  exceeds  the 
 CDE recommendation of 75 sq ft per student including common areas. 

 Expansion Application Narrative 
 The Expansion Application narrative should: 

 1.  Describe  how  facility  needs  will  be  impacted  by  the  school’s  requested  expansion  (that  is,  how 
 enrolling  more  students  in  subsequent  years  will  impact  use  of  space).  If  applicable,  discuss 
 the  timeline  by  which  the  school  would  make  significant  capital  investments,  add  space,  or 
 move from one space to another. 

 PPOS  has  been  fortunate  to  have  purchased  the  building  we  were  renting  a  portion  of  in  the  start  up 
 years  of  the  school.  The  school  building  comprises  38,000  square  feet  of  mixed  office  and  warehouse 
 space.  Currently,  the  6900  square  feet  of  warehouse  portion  of  the  building  is  being  leased  by  an 
 outside  tenant.  However,  in  the  future  when  we  can  afford  improvements,  we  will  use  it  for  additional 
 multipurpose  space.  At  full  expansion,  this  will  mean  138.22  square  feet  per  student  in  classroom 
 space and  168.88  square feet per student overall. 

 a.  For  any  changes  in  facilities  that  would  need  to  occur  by  the  next  school  year,  describe 
 the  current  plan  and  progress  toward  realizing  the  necessary  changes.  If  applicable, 
 describe  the  potential  challenges  that  might  be  faced,  and  strategies  to  overcome  those 
 challenges. 

 Recently  PPOS  was  granted  the  BEST  Grant  to  undergo  safety  and  security  renovations  to  our 
 building.  We  have  secured  our  matching  percentage  as  well  and  will  begin  this  construction  project  in 
 May  2022.  It  is  scheduled  to  be  completed  before  the  beginning  of  the  2022-23  school  year  begins. 
 Over  the  next  few  months,  we  will  create  a  long-term  plan  for  the  best  use  of  our  space.  We  are 
 anticipating  using  CCSP  grant  funds  for  minor  renovations  to  help  utilize  the  space  better  for  our 
 expanding population. 

 As  with  any  construction  project,  there  is  concern  it  will  not  be  finished  on  time  for  the  beginning  of 
 the  school  year.  We  will  consider  this  when  creating  the  2022-23  school  year  calendar.  If  construction 
 goes  long  and  the  start  of  the  school  year  is  delayed  we  can  look  at  removing  one  of  our  breaks  such 
 as  the  fall  break  to  regain  these  days.  We  will  work  with  the  construction  company  to  ensure  that  we 
 are  on  track  and  on  time  for  the  beginning  of  construction  to  minimize  the  chances  of  delays  in 
 completion.  We  have  chosen  a  construction  company  that  has  a  reputation  for  not  only  delivering 
 projects  on  time  but  also  often  early.  As  the  lead  times  have  changed  over  the  past  six  months,  we 
 are  adjusting  our  timeline  and  submitting  architectural  drawings  earlier  than  originally  planned  to 
 prevent  delays  related  to  the  lead  times  of  materials.  For  the  end  of  the  21-22  school  year,  we  will  be 
 utilizing  alternative  locations  for  classes.  These  same  locations  could  be  considered  for  space  in  a 
 major delay to the project. 

 b.  For  any  changes  in  facilities  that  would  occur  beyond  the  next  school  year,  describe  the  school’s 
 strategic  approach  to  realizing  those  changes.  If  applicable,  describe  the  potential  challenges  and 
 strategies to overcome those challenges. 

 In  the  future,  we  will  be  utilizing  the  6,900  square-foot  warehouse  for  the  school.  To  do  this,  we  will 
 need  to  change  the  occupation  permit  from  warehouse  to  educational  use.  This  would  first  begin  with 
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 a  code  study  and  a  plan  for  renovations.  The  timing  of  these  renovations  will  be  dependent  on  the 
 extent  of  renovations  necessary  for  the  change  to  educational  use.  Rent  paid  on  the  warehouse  from 
 the  tenants  can  be  used  to  offset  the  cost  of  the  code  study  and  renovations.  In  addition,  we  would 
 look to a fundraising campaign to raise these funds. 

 Section 5: Financial Viability 
 Expansion Criteria 

 School  operates  in  a  fiscally  responsible  manner  and  has  a  plan  to  ensure  financial  solvency 
 during expansion. 

 Expansion Application Narrative 
 The Expansion Application narrative should: 

 1.  Provide  a  complete  and  realistic  three  -  year  budget  projection  (current  year  +  two  additional 
 years)  that  appropriately  reflects  the  expenses  and  revenue  related  to  the  school,  taking  into 
 account  the  requested  expansion,  and  detailed  by  the  CDE  Chart  of  Accounts  program  and 
 object  codes.  The  CSI  Budget  Template  may  be  used  (  linked  here  and  available  on  the  CSI 
 website). 

 See Appendix F 

 2.  Provide  a  budget  narrative  that  thoroughly  justifies  the  revenue  and  cost  assumptions  made  in 
 the  budget  projection.  The  narrative  should  provide  detail  on  any  specific  changes  to  the 
 budget that will occur as a result of the requested expansion. 

 The  financial  viability  of  our  expansion  was  an  important  consideration  when  determining  our  path 
 forward.  We  used  the  CSI  Budget  Template  to  help  support  our  budget  creation.  This  budget  template 
 allowed  us  to  use  industry-standard  projections  in  our  forecasted  budget.  The  following  were  the 
 major  points  that  we  took  into  consideration  related  to  both  revenue  and  cost  assumptions  to 
 determine the financial viability of the expansion proposal. 

 Revenue projections: 

 ●  The  template  assumes  a  3%  increase  in  PPR  each  year  which  is  in  line  with  historical 
 averages. 

 ●  In  our  projections,  we  only  included  grant  funding  from  sources  such  as  federal  and  state  Title, 
 READ  funds,  and  projected  CCSP  expansion  grant  funds.  We  did  not  include  other  grant 
 sources. 

 ●  Our  projections  for  local  mill  levy  funding  take  into  consideration  the  increased  student  count, 
 however,  we  did  maintain  the  projections  at  $700  per  student  and  did  not  increase  this 
 per-pupil rate. 

 ●  Our  student  activity  fees  have  an  assumption  of  a  50%  collection  rate  as  we  provide 
 scholarships for families that apply. 

 ●  Capital  construction  allocations  assume  an  annual  decrease  of  1%  each  year  as  the  program 
 is designed. 

 Cost projections: 
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 ●  In  our  budget,  we  have  projected  an  increase  in  teacher  salaries  that  is  higher  than  average  to 
 attract  and  retain  staff  by  providing  competitive  salaries.  Currently,  our  salaries  are  not 
 competitive in comparison to other local educational institutions. 

 ●  We have set aside $20,000 each year for continued maintenance of our building. 
 ●  Through  the  USDA  Rural  Funding,  we  were  able  to  purchase  our  building  in  2020  with  a  low 

 fixed-rate  40-year  mortgage.  Our  current  lease  budget  covers  the  mortgage,  required  reserves, 
 and  utility  costs.  We  do  not  anticipate  our  utility  costs  going  up  much  with  the  expansion  as  we 
 are  currently  using  the  entire  building.  We  are  in  talks  with  local  contractors  about  the  viability 
 of adding solar panels to further stabilize future utility costs for the school. 

 ●  Currently,  the  school  budgets  $1466  annually  per  student  in  PPR  funding  for  facility  costs.  With 
 the  expansion  of  our  student  body  and  the  fixed  costs  already  secured,  this  amount  will 
 decrease to $782.22 per student while maintaining the same service levels. 

 3.  Discuss  the  school’s  ability  to  secure  and  manage  the  funding  necessary  for  expansion.  This 
 should include: 

 a.  Procedures  to  regularly  review  budget  to  actual  activity  and  expenditures  against  the 
 school’s mission and vision over time; and 

 b.  A  contingency  plan  to  mitigate  the  impacts  of  decreased  funding  or  increased 
 expenditures. 

 PPOS  has  an  active  finance  committee  that  meets  at  least  quarterly,  to  review  and  discuss  the 
 financial  standing  of  the  school.  Over  the  past  4  years,  we  have  routinely  evaluated  our  financial 
 policies  to  ensure  best  practices.  The  finance  committee  and  the  PPOS  Board  of  Directors  are 
 provided  a  budget-to-actuals  report,  prepared  by  a  contracted  CPA,  each  quarter  to  review  both 
 revenue  and  expenses.  They  are  provided  an  opportunity  to  ask  questions  about  these  expenses  and 
 about  areas  that  are  outside  of  the  original  budget  approved  by  the  Board.  In  addition  to  the  quarterly 
 budget,  the  Board  is  provided  monthly  Balance  sheets,  income  statements  as  well  as  Expense  by 
 Vendor  reports  to  review.  Time  is  set  aside  at  each  monthly  board  meeting  to  review  these  reports 
 and  address  any  inquiries  as  to  the  specifications  of  the  expense,  unusual  payments,  and  things  that 
 are out of the ordinary or bring concerns of mission drift. 

 Historically,  grant  writing  has  provided  25%  of  our  revenue  each  year  on  average.  To  ensure  that  the 
 grants  that  we  are  seeking  support  our  mission,  the  Board  is  required  to  approve,  before  application, 
 any  project  that  would  total  more  than  $5,000  in  grant  funding.  An  example  of  this  would  be  when  we 
 asked  for  the  ability  to  seek  grant  funding  related  to  obtaining  a  school  counselor.  This  was  first 
 approved  by  the  PPOS  Board  of  Directors  and  then  the  grant  writing  was  pursued.  Recently  the 
 PPOS Board passed a resolution to allow the leadership to apply for the CCSP Expansion Grant. 

 As  we  all  know,  funding  is  a  continual  concern  for  schools.  Grant  funds  such  as  Title  funds  and 
 READ  Act  funds  are  not  guaranteed  until  the  year  of.  If  we  were  to  be  in  a  situation  where  our 
 funding  was  lower  than  we  expected  we  would  first  try  to  make  up  the  difference  through  grant  writing 
 and  fundraising.  If  we  were  unable  to  successfully  close  the  shortfall  through  those  means,  we  would 
 then  look  to  the  budget  reserves  or  areas  of  excess  that  may  allow  for  budget  cuts.  Finally,  we  would 
 consider  pay  freezes,  cutting  of  non-essential  positions,  cost  savings  in  supplies,  or  leasing  of  extra 
 space within our facilities to local nonprofits that align with the PPOS Mission and Vision. 
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 4.  Financial  metrics  and  targets,  including  any  debt  covenants,  the  board  and  school  leadership 
 will track during expansion to ensure financial solvency during the growth period. 

 The  finance  committee,  as  well  as  the  PPOS  School  board,  will  review  quarterly  budget  to 
 actual  reports  to  ensure  compliance  with  the  following  targets  during  the  expansion  period  and 
 beyond: 

 ●  Facilities Costs will not exceed 15% of the total annual budget 
 ●  Salaries and Benefits will comprise of 65% of the school’s annual budget 
 ●  The  school  will  actively  work  to  achieve  reserve  balances  of  60  days  cash  on  hand  by  the  end 

 of the expansion period 
 ●  The  finance  committee  will  ensure  accounting  practices  are  in  accordance  with  GAAP  and 

 CDE FPP policies 
 ●  The finance committee will provide yearly audited financial statements to the board of directors 

 5.  Discuss  any  audit  findings  from  the  previous  fiscal  year.  Provide  evidence  that  the  school  has 
 appropriately  corrected  past  findings  and/or  has  corrective  actions  in  place  to  address  findings 
 for the future. 

 PPOS  is  currently  working  with  Wall  Smith  Bateman  to  perform  auditing  services  for  the  2020/2021 
 Fiscal  Year.  WSB  also  provided  Audit  Services  for  the  2019/2020  financial  year  that  was  found  to  be 
 unmodified,  in  other  words,  we  received  a  clean  audit  for  that  year,  as  we  have  for  every  audit  since 
 our  inception.  By  utilizing  a  third-party  CPA  firm  for  monthly  review  and  reconciliation  as  well  as 
 quarterly  reporting  to  our  board,  we  can  firmly  separate  duties  and  provide  a  fresh  perspective  into 
 the school’s financial dealings in real-time. 

 6.  Provide  an  analysis  and  discussion  of  the  school’s  three-year  financial  history  including 
 variances in funded pupil count, revenue, expenditures, debt, and fund balance. 

 In  the  last  three  years  PPOS,  as  with  all  Colorado  Schools,  has  incurred  drastic  changes  in  Per  Pupil 
 Revenue  funding.  We  had  an  increase  of  $395.22  per  student  from  Fiscal  years  2018/19  to  2019/20 
 and  a  decrease  of  PPR  of  $347.96  per  student  from  FY  2019/20  through  2020/21.  Our  current  fiscal 
 year  of  2021/2022  has  seen  an  increase  of  $879.22  per  student  over  last  year's  PPR.  Although  the 
 amount  per  student  has  fluctuated  greatly  over  that  time,  we  have  steadily  increased  our  enrollment 
 from  88  students  in  2018  to  120  students  in  2020.  The  increase  in  student  body  offset  the  reduction  in 
 per-pupil  funding.  We  have  also  been  fortunate  to  receive  multi-year  support  from  private  foundations 
 like  the  Walton  Family  Foundation  as  well  as  leveraged  services  through  the  United  Way  of 
 Southwest Colorado Americorps service member programs. 

 We  have  seen  our  ending  fund  balance  increase  from  $134,63.49  at  the  end  of  FY  2018/19  to 
 $402,647.15 as of June 30, 2021. 

 With  the  purchase  of  our  38,000  square  foot  facility,  through  our  Building  Corporation,  we  have  ample 
 room  to  expand  our  services  and  student  body  with  no  additional  cost  for  space.  We  will  need  to 
 make  slight  modifications  to  some  of  the  open  concept  areas  to  create  additional  classrooms.  The 
 overall  square  footage  is  large  enough  to  easily  accommodate  the  full  expanded  student  population  of 
 225. 
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 Renovations  for  safety  and  security  will  be  completed  during  the  summer  of  2022  and  completed  by 
 the  beginning  of  the  22-23  school  year.  The  renovations  will  be  funded  by  a  BEST  grant  and  PPOS 
 matching  funds.  The  source  of  the  matching  funds  can  be  found  in  Appendix  K.  The  match  may 
 include  a  $300,000  loan  taken  by  the  building  corporation.  The  monthly  payment  of  this  loan  will  be 
 made  by  the  building  corporation  through  rent  taken  in  from  BOCES  and  the  warehouse  tenants. 
 Currently,  PPOS  is  looking  at  renting  to  two  nonprofits  that  provide  youth  programming  in  our 
 community.  We  expect  that  there  will  be  $3,000  a  month  in  financial  benefit  and  another  $3,000  a 
 month  in  scholarships  for  our  students  for  after-school  programming.  If  these  funds  do  not  cover  the 
 monthly  payments  the  school  will  dedicate  capital  construction  funds  to  paying  the  loan.  It  is  our  goal 
 to  minimize  the  amount  of  loan  that  we  take  out  and  will  continue  to  grant  write  to  cover  these 
 expenses before construction begins. 

 Section 6: Educational Program 
 Expansion Criteria 

 School  provides  an  educational  plan  that  details  how  the  school  will  meet  the  needs  of  all 
 students  and  sustain  the  core  academic  and  curricular  program  through  the  expansion  and  will 
 demonstrate high levels of success. 

 Expansion Application Narrative 
 The Expansion Application narrative should: 

 1.  Describe  the  specific  practices  of  the  school  that  have  enabled  it  to  sustain  high  academic 
 achievement  and  growth.  This  description  should  include  how  the  charter  school  will  ensure 
 that  key  elements  of  the  program  are  kept  intact  and/or  strengthened  for  all  students  as  it 
 expands. The application should include: 

 a.  A  detailed  examination  of  the  school’s  mission  and  vision,  pedagogy,  and  other 
 practices  to  date,  and  a  compelling  rationale  for  why  the  school  believes  these  practices 
 have yielded strong student outcomes. 

 b.  Updated school mission and vision statements, if applicable 

 Updated Mission and Vision Statements 
 In  2018,  the  school  board  revised  the  school’s  mission  and  vision  statements  using  the  Gainstorming 
 technique,  facilitated  by  Yvonne  Wilcox.  The  purpose  of  the  four  hour-work  session  was  to  condense 
 the  statements  down  into  clear,  concise  sentences  that  PPOS  students  would  understand,  while 
 including  the  founders’  non-negotiables  for  the  school’s  model.  During  the  process,  it  became  clear 
 that the long-run objectives were intertwined with the Mission’s roadmap of how to achieve the goals. 

 The  updated  mission  and  vision  statements  include  the  mission,  written  in  the  present  tense, 
 “Creating  a  community  of  empowered,  lifelong  learners,  …”  runs  into  the  present  and  implied  future 
 action,  “...  by  providing  a  multi-age  learning  environment  designed  to  foster  confidence,  high 
 academic achievement, and the joy of learning through original and meaningful work.” 

 Pedagogy 

 PBL and PBE 
 Project-Based  Learning  and  Place-Based  Education  are  integral  pieces  of  our  pedagogy  at  PPOS. 
 Through  original  and  meaningful  work  that  is  rooted  in  our  community,  students  model  the  learning 
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 they  will  experience  throughout  their  lives.  In  order  to  enhance  student  projects,  we  provide  three 
 options for Advisors during their core project time. 

 1.  Advisors take standards and backward design a project from scratch. 

 2.  Advisors choose to adopt one of the EL Education modules into a project. 

 3.  Staff  begin  with  standards  in  mind  and  search  these  standards  for  exemplar  projects  that  they 
 can then adopt to meet the needs of our students and our location. 

 In  addition,  there  are  many  projects  on  sites  such  as  PBLWorks.org,  EL  Education,  and  the  3C’s 
 project. 

 Rubric 
 One  area  that  many  schools  that  implement  PBL  struggle  in  are  the  areas  of  defining  high-quality 
 instruction  and  high-quality  projects.  With  this  in  mind,  PPOS  has  adopted  a  rubric  to  guide  our 
 practice.  As  we  continue  to  focus  on  continual  improvement  we  work  toward  meeting  the  highest 
 standards  in  our  classroom.  The  PBL  Design  and  Practices  Rubric  can  be  found  in  Appendix  G.  The 
 new  expansion  staffing  plan  allows  for  a  Lead  Advisor  that  will  mentor  the  Advisors  and  help  them  to 
 meet the various components of this Rubric. 

 READ Act requirements 
 Under  the  READ  Act,  schools  are  required  to  adopt  a  core  curriculum  and  an  intervention  curriculum 
 that  are  state-approved.  We  have  adopted  EL  Skills  block  as  our  core  research-based  curriculum 
 and  Lexia  and  Sonday  as  our  intervention  curriculums.  In  addition,  they  are  requiring  teachers  in  K-3 
 to  complete  45  hours  of  training  in  research-based  reading  instruction.  All  of  our  K-3  teachers  have 
 completed  this  training  and  taken  a  corresponding  test  to  show  understanding  of  the  material.  We 
 have  supported  teachers  with  coaching  cycles  to  ensure  that  the  strategies  are  being  implemented  in 
 the classroom with fidelity. 

 Illustrative Math 
 Over  the  past  four  years  we  worked  to  implement  the  original  math  curriculum,  Singapore  Math, 
 chosen  by  the  school’s  founders.  While  they  chose  Singapore  Math,  many  organizations  country-wide 
 were  developing  new  math  curriculums  to  better  meet  common  core  standards,  increase  the 
 mathematical  discourse,  and  understanding.  In  year  three  we  noticed  that  Singapore  Math  was  not 
 producing  the  growth  in  our  students  that  we  were  hoping  for,  thus  we  brought  in  a  contractor  to 
 provide  professional  development  on  how  to  best  implement  Singapore  Math.  We  then  gave  the 
 curriculum  another  year  with  better  fidelity.  After  this  year  of  implementing  Singapore  Math  with 
 fidelity,  our  staff  and  Advisors  found  the  curriculum  still  hard  to  implement;  families  found  it  confusing 
 and hard to support; and the growth results were still not what we hoped for. 

 At  this  point,  we  needed  to  investigate  other  curriculums  that  better  met  the  needs  of  our  students, 
 advisors,  and  families.  Through  our  investigation,  we  found  that  Edreports  did  not  completely  rank 
 the  Singapore  Math  curriculum  as  it  did  not  meet  alignment  with  the  common  core  standards  or 
 Colorado  State  Standards  for  Math.  We  looked  at  several  curriculums  within  Edreports  to  decide  what 
 math  curriculum  to  use.  Edreports  ranked  Illustrative  Math  at  an  almost  perfect  score  across  the 
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 board.  Illustrative  Math  recently  released  the  elementary  version  of  the  curriculum  that  we  could  use 
 to  serve  K-8th  grade.  PPOS’s  current  School  Director  also  had  previous  experience  with  the  6-8th 
 grade  curriculum  at  her  previous  school,  Mountain  Middle  School.  Reviewing  the  growth  scores  that 
 Mountain  Middle  School  was  able  to  produce  in  just  one  year  of  implementation  was  a  deciding  factor 
 as well. 

 Four  staff,  including  our  instructional  coach,  are  trained  through  Illustrative  math’s  approved  PD 
 providers  and/or  through  Open  Up  Resources.  The  curriculum  is  open  source  and  has  many  family 
 resources  as  well.  Due  to  the  electronic  access  to  both  teacher,  student,  and  family  pages,  we  believe 
 that  the  curriculum  will  help  any  transfer  to  distance  learning  that  may  need  to  happen  as  well. 
 Despite  the  availability  of  electronic  resources,  we  will  purchase  workbooks  for  the  students  each 
 year  as  we  believe  that  the  tactile  nature  of  the  curriculum  is  one  thing  we  like  about  it.  Technology 
 can at times distract from the hands-on-approach we value. 

 ILP 
 The  original  charter  laid  out  our  plan  for  Individualized  Learning  Plans  and  a  nongraded  school.  Both 
 of  these,  in  theory,  are  amazing  concepts  and  remain  at  the  heart  of  what  we  are  trying  to  achieve. 
 We  found  we  needed  to  build  our  systems  and  structures  to  support  each  student's  individualized 
 needs  and  learning  styles.  Without  these  structures,  it  is  hard  to  achieve  the  ILP’s  as  they  were 
 intended.  In addition, without grades, we lacked critical communication with families. 

 We  have  since  put  into  place  the  following  structures  to  support  the  individualized  learning  plans  for 
 our students and communication tools for our families: 

 ●  Progress  reports  are  issued  twice  a  year  with  a  standards-based  grading  system. 
 Assignments  are  entered  into  Infinite  Campus  with  a  Meets,  Exceeds,  or  Not  yet  rating.  These 
 assignments  are  not  averages  for  the  progress  report  but  are  used  to  guide  the  teacher  in 
 watching  for  growth  and  assessing  the  student’s  level  of  understanding  compared  to  the  state 
 standards.  Progress  reports  include  a  Meets,  Exceeds,  or  Not  yet  rating  for  each  strand  of 
 Math,  Science,  ELA,  and  History.  In  addition,  each  strand  has  comments  related  to  the 
 students'  work  to  help  families  better  understand  where  their  child  is  meeting  expectations  and 
 where they are struggling. 

 ●  The  above  progress  reports  will  be  issued  during  January  and  June  each  year.  A  sample 
 progress  report  is  attached  in  Appendix  L.  These  progress  reports  and  part  of  the  student’s 
 ongoing file and can be requested by other schools as part of the records request. 

 ●  Students  create  two  personalized  goals  at  the  beginning  of  the  year.  One  goal  is  academic 
 and  one  is  related  to  Social  Emotional  Learning  or  the  “soft  skills”.  These  goals  are 
 communicated with the families during the fall parent-teacher conferences. 

 ●  Each  spring  students  have  the  opportunity  to  create  a  student-led,  parent-teacher-student 
 conference.  This  looks  different  at  different  grade  levels,  but  in  general,  we  ask  students  to 
 reflect  on  their  year,  talk  about  their  goals  and  what  they  have  done  to  achieve  them,  as  well 
 as  what  they  can  do  to  continue  this  work.  The  portfolio  talked  about  in  the  next  bullet  point 
 will be the focus of the student-led conference. 

 ●  Presentations of Learning.  Students in middle school participate in a presentation-of-learning 
 process.  They complete two presentations of learning each year, including a presentation of 
 learning in January and a transitional presentation of learning in June.  During these 
 presentations, the students reflect on their learning journey, their goals, character, and 
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 academic mindsets.  The goal is for our students to become more reflective and metacognitive 
 about their learning. 

 Annual Review Resolutions 
 Attached  as  Appendix  H  are  the  annual  reviews  that  are  completed  by  the  district.  In  the  table  below 
 we have addressed some of the areas of improvement that we noted from the 2021 review. 

 Year  Area of improvement  Date Resolved  Description of Resolution  Attachments 

 2021  OCR complaint  PPOS worked with the 
 district and the Office of 
 Civil Rights to resolve the 
 complaint.  After removing 
 the 504 and IEP questions 
 from the lottery 
 application, add a 
 statement of 
 non-discrimination, and 
 signing a letter of 
 guidance from the district 
 the complaint has been 
 resolved. 

 Appendix I - 
 Letter of 
 resolution from 
 the OCR 
 investigator. 

 2021  Math achievement 
 data 

 Ongoing 
 beginning in fall 
 of 2021 

 Implementation of new 
 Math curriculum with 
 professional development 
 and coaching. 

 2021  Financial 
 Transparency 

 Ongoing  PPOS has received notes 
 from the District and is 
 working on updating these 
 areas.  We will use the 
 provided checklist to 
 review our website 
 quarterly. 

 Charter Contract 
 Attached  is  a  copy  of  our  current  contract  with  annotations  on  proposed  changes  to  the  contract 
 under  this  renewal  and  expansion.  The  draft  of  the  contract  changes  can  be  found  here. 
 https://docs.google.com/document/d/1Ne3p0yXvcE-eV_c1sOft6v-jCaONl6MK/edit?usp=sharing&ouid 
 =108080694086853906534&rtpof=true&sd=true 
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 Appendix A 
 Historical NWEA Data 
 Math 2018-19 

 Grade  PPOS 
 Average Fall 
 RIT 

 National Norm 
 Fall 

 PPOS 
 Average 
 Winter RIT 

 National Norm 
 Winter 

 PPOS 
 Average 
 Spring RIT 

 National Norm 
 Spring (32 
 weeks) 

 PPOS average 
 Fall to Spring 
 Growth 

 Expected 
 Fall to Spring 
 Growth 

 1  156.8  160.8  170  173.8  178.6  180.8  21.8  18.4 

 2  *162  175.6  *172.4  186.4  178.1  192.1  16.1  15.2 

 3  181.1  189.4  190.7  198.2  191  203.4  9.9  13.0 

 4  192  201.1  196.9  208.7  195.2  213.5  3.2  11.6 

 5  194.8  210.7  196.9  217.2  196.4  221.4  -1.6  9.9 

 Reading 2018-19 
 Grade  PPOS 

 Average Fall 
 RIT 

 National Norm 
 Fall 

 PPOS 
 Average 
 Winter RIT 

 National Norm 
 Winter 

 PPOS 
 Average 
 Spring RIT 

 National Norm 
 Spring 

 PPOS average 
 Fall to Spring 
 Growth 

 Expected 
 Fall to Spring 
 Growth 

 1  158.7  159.1  169.2  171.5  175.6  177.5  16.9  16.8 

 2  *163.9  173.3  *169.8  184.2  167.3  188.7  3.4  14 

 3  181.3  187.1  192.3  195.6  189.4  198.6  8.1  10.3 

 4  197.5  197.3  201.1  203.6  196.6  205.9  -0.9  7.8 

 5  193.7  205  197.4  209.8  197.8  211.8  4.1  6.1 
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 Math 2019-20 
 Grade  PPOS 

 Average Fall 
 RIT 

 National Norm 
 Fall 

 PPOS 
 Average 
 Winter RIT 

 National Norm 
 Winter 

 PPOS 
 Average 
 Spring RIT 

 National Norm 
 Spring (32 
 weeks) 

 PPOS average 
 Fall to Winter 
 Growth 

 Expected 
 Fall to Winter 
 Growth 

 1  153.6  162.4  164.6  173.8  Not 
 administered 

 Due to 
 COVID-19 

 11  11.4 

 2  176.3  176.9  187.1  186.4  10.8  9.5 

 3  183.5  190.4  195.2  198.2  11.7  7.8 

 4  192.3  201.9  197.7  208.7  5.4  6.8 

 5  204.1  211.4  206.8  217.2  2.7  5.8 

 6  203.7  217.6  209.1  222.1  5.4  4.5 

 Reading 2019-20 
 Grade  PPOS 

 Average Fall 
 RIT 

 National Norm 
 Fall 

 PPOS 
 Average 
 Winter RIT 

 National Norm 
 Winter 

 PPOS 
 Average 
 Spring RIT 

 National Norm 
 Spring 

 PPOS average 
 Fall to Winter 
 Growth 

 Expected 
 Fall to Winter 
 Growth 

 1  155.2  160.7  164.4  171.5  Not 
 administered 

 Due to 
 COVID-19 

 9.2  10.8 

 2  171.6  174.7  181.8  184.2  10.2  9.5 

 3  184.6  188.3  190.8  195.6  6.2  7.3 

 4  189.1  198.2  194.1  203.6  5  5.4 
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 5  204.1  205.7  208.8  209.8  4.7  4.1 

 6  207.7  211  209.5  214.2  1.8  3.2 

 Math 2020-21 
 Grade  PPOS 

 Average Fall 
 RIT 

 National Norm 
 Fall 

 PPOS 
 Average 
 Winter RIT 

 National Norm 
 Winter 

 PPOS 
 Average 
 Spring RIT 

 National Norm 
 Spring (32 
 weeks) 

 PPOS average 
 Fall to Spring 
 Growth 

 Expected 
 Fall to Spring 
 Growth 

 1  160.7  160  165.7  170.2  178.1  176.4  17.4  16.4 

 2  165.9  175  176.8  184.1  186.8  189.4  20.9  14.4 

 3  190.1  188.5  192.3  196.2  196.6  201.1  6.5  12.6 

 4  189  199.5  193.7  206.1  197.5  210.5  8.5  11 

 5  198.5  209.1  203.5  214.7  206.9  218.7  8.9  9.6 

 6  197.9  214.7  201.8  219.6  205.4  222.9  7.5  8.2 

 7  203.9  220.2  209.5  224  207.1  226.7  3.2  6.5 

 Reading 2020-21 
 Grade  PPOS 

 Average Fall 
 RIT 

 National Norm 
 Fall 

 PPOS 
 Average 
 Winter RIT 

 National Norm 
 Winter 

 PPOS 
 Average 
 Spring RIT 

 National Norm 
 Spring 

 PPOS average 
 Fall to Spring 
 Growth 

 Expected 
 Fall to Spring 
 Growth 

 1  153.6  155.9  164.6  165.8  171.2  171.4  17.6  15.5 

 2  169.2  172.3  178.7  181.2  187.2  185.6  18  13.3 

 3  186.8  186.6  194.3  193.9  195  197.1  8.2  11.1 

 4  185.4  196.7  189.2  202.5  190  204.8  4.6  8.1 
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 5  200.9  204.5  204  209.1  207.9  211  7  6.5 

 6  205.3  210.2  206.7  213.8  213.3  215.4  8  5.2 

 7  213.5  214.2  210.4  217.1  212  218.4  -1.5  4.2 

 Math 2021-22 
 Grade  PPOS 

 Average Fall 
 RIT 

 National Norm 
 Fall 

 PPOS 
 Average 
 Winter RIT 

 National Norm 
 Winter 

 PPOS 
 Average 
 Spring RIT 

 National Norm 
 Spring (32 
 weeks) 

 PPOS average 
 Fall to Spring 
 Growth 

 Expected 
 Fall to Spring 
 Growth 

 1  161.9  157.9 

 2  172  173.1 

 3  185.5  186.9 

 4  198  198.3 

 5  199.5  208.1 

 6  203.5  213.8 

 7  213.8  219.5 

 8  214.3  224.3 

 Reading 2021-22 
 Grade  PPOS 

 Average Fall 
 RIT 

 National Norm 
 Fall 

 PPOS 
 Average 
 Winter RIT 

 National Norm 
 Winter 

 PPOS 
 Average 
 Spring RIT 

 National Norm 
 Spring 

 PPOS average 
 Fall to Spring 
 Growth 

 Expected 
 Fall to Spring 
 Growth 

 1  157.6  153.8 

 2  168.4  170.3 
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 3  184.1  184.9 

 4  205.7  195.2 

 5  194.6  203.3 

 6  206  209.3 

 7  215  213.5 

 8  217.8  217.4 
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SAN JUAN BOARD OF COOPERATIVE EDUCATIONAL SERVICES 
 

 
East Office: 162 Stewart Street Suite A, Durango, CO 81303 970.247.3261 phone 970.247.8333 fax 

 West Office: 2003 Industrial Road Cortez, CO 81321 970.565.8411 phone 970.565.1203 fax 
 

October 5, 2021 
  
Angela Reali Crossland 
School Director 
areali@ppos.co 
Pagosa Peak Open School 
 
Dear Ms Crossland: 
  
As the Executive Director of the San Juan Board of Cooperative Educational Services (SJ BOCES), I 
am writing on my organization’s behalf in support of the Pagosa Peaks Open School expansion 
application.  We support the school’s application in requesting expansion to additional grade levels 
and student population.  
  
The San Juan BOCES provides special education related services and compliance oversight to PPOS.  
PPOS has implemented special education services that meet best practices and compliance for special 
education for students with disabilities.  The school has successfully ensured staffing and 
programming to meet the needs of students with specialized needs and plans.  The leadership and staff 
at PPOS have been collaborative and communicative regarding support and services.  I have no 
concerns regarding the capacity of PPOS to continue to provide special education services to students 
in expanded grade levels with collaboration from the SJ BOCES. 
 
We look forward to working with Pagosa Peak Open School in increasing our community’s options 
for children and youth and support this application.  Please contact me if I can provide any additional 
information. 
 
  
Best Regards, 
 

 
Adrea Bogle 
Director Exceptional Student Services 
Executive Director 
San Juan BOCES 
 





 

 

Pagosa Peak Open School has truly been a gift to our community. The school has 
created new learning opportunities, a community feel for families, and a large support within 
the community. Pagosa Peak open school provides more than just another alternative for 
students, it has become a community-based school that is supportive of all its students. It has 
become a place where students can enroll and have a safer environment as the school is able to 
cater to children who are otherwise considered a “distraction, too busy, or too talkative”.   
   The children that attend this school are able to get real life experiences through conflict 
resolution, self-esteem support, and public speaking, the value of working with their hands in 
gardening, real world projects, and volunteer opportunities. The school also has a wonderful 
environment for parents as it has created a framework for parent engagement. Parents are 
encouraged to complete volunteer activities, they are encouraged to have open communication 
with staff, and are supported as a whole. These social connections and supports are much 
needed for parents and students alike, as many of the families in Archuleta County are at risk, 
these supports are imperative.   

I have been involved with PPOS as I am a CCR Navigator/Family Advocate with the La 
Plata Family Center Coalition.  Professionally speaking, I have had wonderful interactions with 
the school and all staff. As a family advocate, I often support families who are in need of a bit 
extra. Meaning their children are struggling in the more traditional setting, they are in need of 
more support, or they just feel like the year-round experience would be a great fit for their 
families as there is considerably less childcare required for their children, and their children are 
engaged throughout the summer.   

Many of the families that I support, have been flourishing in the PPOS environment. The 
difference for these children and families is literally life changing. These kids are given the 
opportunity to grow and be themselves. The support for parents creates a rapport that is very 
strong and creates a very trusted environment. The support that is provided to me 
professionally, has been outstanding.   

I am able to have a very open dialogue with counselors, teachers, and supportive staff in 
working with my families to reach their goals. The school has been able to set weekly meetings 
for me to touch base on family goals, where the families are requiring support, and often just 
touchpoints of how well each student is doing.   

I am very supportive of the growth of this school. The school has a very bright future 
in this community.  I look forward to working with the school to continue to support the families 
in Archuleta County.   
 

 

        Sincerely,  

        Chrystal Snow  

        Chrystal@lpfcc.org 

        970-560-1892 

mailto:Chrystal@lpfcc.org
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Pagosa Peak Open School
3-5 Year Strategic Plan

Mission Statement: Creating a community of empowered, lifelong learners by providing a multi-age learning environment designed to foster
confidence, high academic achievement, and the joy of learning through original and meaningful work.

Goal #1: Improved Financial Stability
We will improve financial stability through student retention, purposeful expansion, and the best use of our physical assets.
Objectives Measure/

Metric
Baseline Years Targets Activities Person(s)

Responsible
Status

Increase enrollment
per expansion plan

October
count

2020 October
count was
120 students.

21-22
The October count will be 135

-July marketing to meet 135
goal

-December-February lottery
awareness campaign

-Expansion awareness
campaign in February

School Director
Instructional
Coach

22-23
The October count will be either
135 or 158 (expansion approved)

Expansion application
Marketing campaign

Board

School Director

23-24
The October count will be either
135 or 181

Marketing campaign
School Director
Instructional
Coach

Determine future
enrollment capacity
and expansion path.
Board determined
that we should expand
in the K-8 grades.

Completed
and
approved
Expansion
application

In discussions
with District

21-22

-Financial plan for expansion
options
-Staffing plan for expansion
-Timeline for expansion
-Create indicators of success.
-Determine enrollment capacity

Determine an expansion
path for the following 5
years and incorporate that
into a full expansion
application.

Business
manager
School Director
Board

22-23 Use indicators of success to review
expansion efforts.

Review the success and
impacts of the expansion
efforts.

Board
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Mission Statement: Creating a community of empowered, lifelong learners by providing a multi-age learning environment designed to foster
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23-24
Use indicators of success to review
assess the expansion efforts.

Review the success and
impacts of the expansion
efforts.

Board

Create a Facility
Improvement Plan to
increase future
enrollment and
explore space to be
leased to increase
revenue.

Completed
and adopted
Facility
Improvemen
t Plan

Current
facilities plans
are for safety
and security
updates and
kitchen

21-22

Facility improvement plan draft
including expansion and
playground space and a Financial
plan for facilities upgrades that
need to take place

Regular Facilities committee
meetings.

Facilities considered in the
expansion grant application

May of 2022 begin safety
and security renovations

Warehouse lease renewal
(February 2022 with
possible 60-day notice
prior)?

Facilities
committee
including a
minimum of
one Board
member,
school director,
business
manager,
parent, staff,
and student
representation.

22-23
Based on facilities plan and
financial plan

23-24
Based on facilities plan and
financial plan

Monitor and
participate in
fundraising progress
toward the $1.3
million 3 year capital
campaign.

Quarterly
grant and
fundraising
reports
showing end
goal

All but
$200,000 of
the capital
campaign
funds have
been secured

21-22

Completed and approved Best
grant application

Capital campaign roll out and
securing of funding.

Fundraising
committee/capital
campaign committee/PTA
created

Decide on a fundraising
model for the capital

Committee/
Business
Manager/Scho
ol Director

BEST grant
application
finished and
funded.

2
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confidence, high academic achievement, and the joy of learning through original and meaningful work.

Standard for
Board
Member
involvement
set.

Creation of Public visual tracking of
capital campaign

Creation of a PTA for community
events.

campaign and general
fundraising.

BoardSchool
Director
PTA

Met 1 of 3
quarterly
goals.

Awarded the
BEST grant of
$650,000

Created
financial plan
to cover all
but $200,000
of the
renovations
from the
BEST grant
and matching
funds

22-23
Continued fundraising goals set
according to capital campaign

Set new goals for future
grants,  fundraising, and
donor campaigns.

23-24
Implementation and completion of
3-year capital campaign
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Pagosa Peak Open School
3-5 Year Strategic Plan

Mission Statement: Creating a community of empowered, lifelong learners by providing a multi-age learning environment designed to foster
confidence, high academic achievement, and the joy of learning through original and meaningful work.

Goal #2 Improved Student Academic Performance
PPOS will improve academic performance to a Performance rating on SPF by 23-24 school year by increasing student engagement, academic rigor, and
family engagement. We will refine our systems and structures, curriculum, professional development, and work plan focused on meeting our school’s
Project-based learning mission and vision.
Objectives Measure/M

etric
Baseline Years Targets Activities Person(s)

Responsible
Status

Develop and
implement processes
to measure and
improve student
engagement in three
areas; academic
engagement,
emotional
engagement, and
behavioral
engagement

Standardized
test scores of
CMAS,
NWEA, and
DIBELS

RISE grant
engagement
data.
Observation
data, teacher
mental
model data,
student
mental
model data,
attendance
data

Progress
Reports

20-21
standardized
test scores

Data was
collected
from late
April -early
May 2021.

21-22

90% of classes are making
expected growth in both subject
areas.

Curriculum mapping completed
for every grade level.

New Math curriculum piloted in
classrooms with intensive teacher
support and PD.

MTSS process defined and
implemented for both academics
and SEL.

WIN time is successfully
implemented and is data-driven.

Illustrative Math training for staff

Rise grant and Resilient schools
grant data were used to develop
the work plan for the year.

Rise grant PD done by Rise grant
leadership team and turnkeyed for
the staff.

Curriculum mapping to ensure
quality rigorous academics in
real-life projects.

Work with the resilient schools’
cohort to plan out the MTSS
process at PPOS.

School
Director

Instructional
Coach
Leadership
Team

4



Pagosa Peak Open School
3-5 Year Strategic Plan

Mission Statement: Creating a community of empowered, lifelong learners by providing a multi-age learning environment designed to foster
confidence, high academic achievement, and the joy of learning through original and meaningful work.

22-23

NWEA data and RISE grant data
are used to set the work plan for
this year.

80% of students are making
adequate progress throughout the
year based on where they began.
At grade level making a year's
worth of progress and below
grade level making a year and
third progress in a year.

NWEA Data shows a correlation
between our students’ data and
what it would take to achieve a
performance ranking on the CMAS
testing.
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Pagosa Peak Open School
3-5 Year Strategic Plan

Mission Statement: Creating a community of empowered, lifelong learners by providing a multi-age learning environment designed to foster
confidence, high academic achievement, and the joy of learning through original and meaningful work.

23-24

NWEA data and RISE grant data
are used to set the work plan for
this year.

80% of students are making
adequate progress throughout the
year based on where they began.
At grade level making a year's
worth of progress and below
grade level making a year and
third progress in a year.

NWEA Data shows a correlation
between our students’ data and
what it would take to achieve a
performance ranking on the CMAS
testing.

CMAS testing produces high
enough growth and achievement
scores to earn a performance
rating for the year.

6



Pagosa Peak Open School
3-5 Year Strategic Plan

Mission Statement: Creating a community of empowered, lifelong learners by providing a multi-age learning environment designed to foster
confidence, high academic achievement, and the joy of learning through original and meaningful work.

Achieve Performance
rating based on
School Performance
Framework (SPF)

Performance
rating on SPF
BY 23-24
school year.

20-21NWEA
scores and
crosswalk

Classroom
Formative
assessment

20-21 CMAS
data

21-22

NWEA and DIBELS data is reviewed
by the board three times a year
and continually evaluated by staff

Data is evaluated identifying areas
of need for student and advisor
support.

PEAK meetings.

20-21 CMAS data is reviewed to
locate holes in instruction and
understanding.

22-23

NWEA and DIBELS data is reviewed
by the board three times a year
and continually reviewed by staff..

We will identify areas where we
are not in line with a performance
rating on CMAS.

In this year we will begin to look
at the correlation to CMAS
ranking.

Data is evaluated by staff on a
continual basis identifying areas of
need for student and advisor
support.

PEAK meetings.

21-22 CMAS data is reviewed to
locate holes in instruction and
understanding.

7



Pagosa Peak Open School
3-5 Year Strategic Plan

Mission Statement: Creating a community of empowered, lifelong learners by providing a multi-age learning environment designed to foster
confidence, high academic achievement, and the joy of learning through original and meaningful work.

23-24

NWEA and DIBELS data is reviewed
by the board three times a year
and continually reviewed by staff..

We will identify areas where we
are not in line with a performance
rating on CMAS.

Performance Rating achieved

In this year we will continue to
look at the correlation to CMAS
ranking.

Data is evaluated by staff on a
continual basis identifying areas of
need for student and teacher
support.

PEAK meetings.

22-23 CMAS data is reviewed to
locate holes in instruction and
understanding.

Develop and
implement ways to
engage families in
order to enhance
student performance
and overall school
experience

Increased
Family
Engagement
and past
family
satisfaction
surveys

Family
Engagement
Hours

21-22

Student goals are set by advisors?
by students? and communicated
to families? by the end of August.

Data informational meetings with
students? families? advisors? after
the interim NWEA, DIBELS?
assessments.

50% of families are participating in
Family Engagement Hours at 100%

Family surveys indicate that the
majority of families feel connected
to their students' classwork.

Professional development with
advisors on student goal setting.

Support with ½ day substitute for
advisors to meet with students for
goal setting

Identify  volunteer options in and
out of the classroom and create
an easy sign-up and track for
those..

One-page project descriptors and
rubrics are shared with parents

8
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Mission Statement: Creating a community of empowered, lifelong learners by providing a multi-age learning environment designed to foster
confidence, high academic achievement, and the joy of learning through original and meaningful work.

22-23

Student goals are set and
communicated by the end of
August.

Data informational and orientation
meetings after the interim
assessments for new families.

Returning families feel
comfortable with their
understanding of assessment data
and progress reports.

60% of families are participating in
Family Engagement hours

Family surveys indicate that 70%
of families feel connected to their
students' classwork.

Identify additional volunteer
options for families/guardians in
and out of the classroom.

One-pagers and rubrics are shared
with parents

Celebrations of learning happen
for all projects with a way for
families/guardians to participate

9



Pagosa Peak Open School
3-5 Year Strategic Plan

Mission Statement: Creating a community of empowered, lifelong learners by providing a multi-age learning environment designed to foster
confidence, high academic achievement, and the joy of learning through original and meaningful work.

23-24

Student goals are set and
communicated by the end of
August.

Data informational meetings after
the interim assessments.

75% of families are participating in
Family Engagement hours

Family surveys indicate 80% of
families feel connected to their
students' classwork.

Identify additional Increased
volunteer options for
families/guardians in and out of
the classroom.

One-pagers and rubrics are shared
with parents

Celebrations of learning happen
for all projects with a way for
families/guardians parents to
participate

Create curriculum
maps that are vertical
alignment, and
project design
documents to ensure
rigorous,
standards-based
projects that engage
students in real-world
work that is relevant
to our students,
place-based, and
impacts our
community.

21-22

Create a curriculum map and
calendar to ensure each grade has
standards met during the school
year.

Identify a two-year loop for
multi-grade classrooms.

A rubric for staff to use to “grade”
their project is provided and all
projects are assessed with this
rubric.

All standards left in the
“refrigerator” have been met this
year.

PD - Curriculum mapping, project
design elements, project tuning.

Projects will have an open-ended
question that requires thought,
research, and inquiry to answer.

Two throughout the year will
include an authentic audience.

One this year will include
community service.

School
Director and
Instructional
Coach
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Mission Statement: Creating a community of empowered, lifelong learners by providing a multi-age learning environment designed to foster
confidence, high academic achievement, and the joy of learning through original and meaningful work.

22-23

Refine year one of our two-year
loop curriculum mapping.

Continue to reach higher levels of
excellence on our Project Rubric

Projects will focus on sustained
inquiry and how the project
design can encourage this.

The third year of Middle school’s
curriculum map will be created.  A
review and refinement of year 1
of the curriculum map for the
other grades.

Three projects this year will have
an authentic audience.

Two projects will include
community service.

23-24
Continue to reach higher levels of
excellence on our Project Rubric

Four projects this year will have
an authentic audience.

Three projects will include
community service.

The curriculum map will continue
to be updated and expanded to
include more detail at the project
level.

Staff will facilitate at
least four projects
that meet the
expectations of
PPOS project rubric

PPOS project
rubric

21-22 Creation of project rubric
Creation and use of project rubric
to drive improvement and revision
of our practices.

Leadership
team/
Advisors
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22-23
At least 2 projects in each  grade
will meet expectations on the
project rubric.

Project rubric will be used during
the tuning process and during the
staff evaluation process.

The project rubric will help drive
PD and work plan goals in order to
improve our practice.

23-24
All four projects in each grade will
meet expectations on the project
rubric.

Project rubric will be used during
the tuning process and during the
staff evaluation process.

The project rubric will help drive
PD and work plan goals in order to
improve our practice.
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Pagosa Peak Open School
3-5 Year Strategic Plan

Mission Statement: Creating a community of empowered, lifelong learners by providing a multi-age learning environment designed to foster
confidence, high academic achievement, and the joy of learning through original and meaningful work.

Goal #3: Improved Operational/Governance Efficiency
We will effectively communicate with staff, families and the public through our communication policy and feedback philosophy.
Objective Measure/

Metric
Baseline Years Targets Activities Person(s)

Responsible
Status

The communication
plan is updated and
implemented with
fidelity.

Staff effectively
communicate with
families related to
academics, behavior,
and logistics.

Board follows internal
and external
communication
policies in delegating
tasks, contributing
volunteer hours, and
offering support and
criticism.

Past family
satisfaction
surveys

Past director
evaluation
surveys

Past board
self-evaluati
on surveys

21-22

There is an established policy for
evaluation of director, goal setting,
and tasks delegation.

75% of staff are satisfied with
director communication as
indicated on the director feedback
survey.

75% of families are satisfied with
school communication based on
feedback given on the family survey
put out by SAC.

Feedback folders (instructional
coach and administrator
walk-through)  are implemented
with fidelity on a monthly basis.

Evaluation schedules are set and
met.

PD time is set aside for staff
feedback on major choices and
plans.

Newsletters are sent each month
on the 1st of the month.

The school-wide calendar is
updated with more specific
information related to events,
testing, fieldwork.

Bi-weekly newsletters from the
advisor. Targeted on how the
parent can support the students
learning at home.

School
Director
Staff
Board
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Bi-weekly newsletter from the
director.

Goals communicated with
parents during parent-teacher
conferences with resources.

60% of families log into IC and
use it to inform them about their
student’s progress.

Progress reports 3 times a year.-
match with the conferences.

Family engagement advisor
conducts focus groups,
educational,

Back to school night happens
within the first week of school.
The evening will help families be
informed with class policies,
communication strategies, how
to sign up for families facebook,
and IC.

Communication is proactive
rather than reactive.
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22-23

Areas of weakness are identified
through surveys and  incorporated
into communication plan and this
year’s work plan.

23-24

Areas of weakness are identified
through surveys and incorporated
into the communication plan and
this year’s work plan.
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School-community

Well-informed
community regarding
schools of choice,
PPOS projects and
achievements.

21-22

PPOS Administration and Board
interact with key stakeholders in
the community and continue to
help people understand who we are

A strategic plan is published to
the public. Progress toward the
plan is communicated to the
public

Social media is updated weekly
by each advisory with photos and
updates on projects/community
engagement

Staff is updated once a month on
social media

Two articles are written and sent
to the press, social media, and
families’ emails each month.

Board representative attends
each regular District board
meeting

Board presents to both the town
and county once per year.
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22-23
Maintain awareness initiatives and
increase regional awareness of our
work

Continue the initiatives from the
year before

Board presents to both the town
and county once per year.

Increase state-wide awareness of
who we are through achievement
and articles sent to a wider
audience such as Denver news
outlets, Chalkbeat, and League.

23-24
Maintain awareness initiatives and
increase regional/national
awareness of our work.

Increase branding and
PR. 21-22

The above communication follows
the branding and communication
standards

22-23
Assess branding and revise areas
that are needing updating.

23-24
Assess branding and revise areas
that are needing updating.

17



 Appendix D 
 Board Self Evaluation 













School Board Self-Evaluation Form – 2021 
 

Full Name:  

Name of board chair:   Ursala Hudson 

Name of school: Pagosa Peak Open School 
 
 

Please complete with as much relevant detail as you can 
 
 
 

Guidance on completing the form: 

● Please mark the number (1-5), which most accurately reflects your judgment of 
overall quality in response to the questions. 
 

 

Grade Description Interpretation 
5 Established All Aspects - almost all or all sub-criteria met 
4 In Progress All Aspects have a plan - most of sub-criteria met 
3 Developing Some Aspects - many sub criteria met 
2 Needs Support Few Aspects - few sub-criteria met 
1 No work in this area No Aspects - none of the sub-criteria are met 

 
● Please leave out any sections where you feel that you are not in a position to 

respond. 
● Please be evaluative, rather than descriptive, and focus on outcomes for students. As an 

example, “the board has committees for finance and ED evaluation” is descriptive.  “The 
finance committee provides useful information to the board, but sometimes delays in 
financial reports hold up board activity” is evaluative. 

● Include references to where the evidence of your self-evaluation can be found. 
● Be brief (for example, use bullet points or note form) 

 

What approach should we take to completing the self-evaluation? 
Schools have adopted different approaches. In some schools, the board has completed 
the form as a part of one of their regular meetings. In others the document has been 
completed by a representative committee. 

Ursala Hudson
Ursala Hudson



 

1) 1 2 3 4 5 

There are clear and transparent procedures for the 
selection of board members and the election of officers 

     

Specific aspects may include the following: 
• The board has a policy for recruiting and selecting new board members 
• Board members (and officers) serve for agreed terms which are known 

within the school community 
• Agreed procedures for the election of board officers are applied and 

followed consistently 
• The board is of an optimum size for its purpose 
• The board has a clear and useful structure for officers and committees 
• The board has policies in place to prevent conflicts of interest and 

ensure ethical decision-making 

 

2) 1 2 3 4 5 

Board meetings are well managed, concentrate on the 
key functions of the school, and make best use of time 

     

Specific aspects may include the following: 
• Meetings are well-attended, and board members prepare for issues by 

reading key documents beforehand 
• The full board and its committees meet frequently enough to manage 

school business effectively 
• Meeting agendas and other key documents are maintained and shared 

before meetings 
• Meetings are well managed and follow a set agenda 
• Meetings do not over-run and make good use of available time 
• Board business concentrates on student achievement and other key 

issues 
• Committees inform the work of the main board and do not duplicate its 

work 
• Board members challenge one another through constructive 

disagreement 

 

3) 1 2 3 4 5 

The board is balanced and is representative of all the 
key groups that exist in the school community 

     

Specific aspects may include the following: 
• A designated liaison from the teaching and administrative staff attends 

each board meeting 
• The board has representatives from the parent body 
• The board has representatives from local community organizations 
• The board represents the diversity of the local community 
• The board has representatives from the wider educational community 
• The expertise available on the board meets its needs 
• Board vacancies are advertised widely within the school community 

 

Ursala Hudson
X

Ursala Hudson
Policies and terms are in place, per bylaws.

We need a president that is more passionate
to better implement committees and a VP.

Ursala Hudson
X

Ursala Hudson
We have a diverse group of members that
are not afraid to disagree.

Board meetings are not a place for evaluations
of staff performance or criticism of past
employees, which has been a weak point for
our group since the school’s conception.

Ursala Hudson
X

Ursala Hudson
All of our board members have
been self-employed and are in control of their
schedules. We need to recruit ethnically diverse
members to better represent our community.



 

4) 1 2 3 4 5 

The board has a good understanding of its mission and 
a clear vision for the future board officers 

     

Specific aspects may include the following: 
• The board has adopted, and regularly reviews and revises its mission 

statement 
• The board understands the key promises of its charter, regularly 

reviews data, and plans to insure these promises are met 
• The board has a succession plan to address leadership transitions in the 

school and board 
• The board stays up-to-date on key local, state, and federal issues which 

may impact the school’s goals or plans 
• The board has a clear vision for the future which is reflected in its 

strategic plan for the school 

 

5) 1 2 3 4 5 

The board clearly understands its roles and 
responsibilities in the time available 

     

Specific aspects may include the following: 
• A written job description or policy describes the scope of the full board’s 

work and the responsibility of individual board members 
• Job descriptions or policies clearly define the scope of committee work 
• There are systems in place to support or replace underperforming 

board members 
• The board understands the distinction between governance and 

operational management, and uses policies effectively to govern 
without micromanaging 

• The school leader and board have a shared understanding of the 
board’s role 

• The board actively discusses which elements of key decisions are 
governance vs. management 

• Individual board members do not interfere in the day-to-day 
management of the school and do not maintain unofficial lines of 
communication when representing the board 

• New board members receive orientation and a manual to support 
effective participation 

• The board ensures that members of the school board attend regular 
training 

 

Ursala Hudson
X

Ursala Hudson
The board reviews the charter agreement
annually.

We need a succession plan for board leadership.

We just created our first strategic plan revolving
around our mission statement, and now need to
work on implementing and reviewing it on a
regular basis.

Ursala Hudson
X

Ursala Hudson
Descriptions are in place, but not adhered to for
board roles and committees.

Our board has vastly improved in regards to
the governance/operations, communication with
the community, etc.

Since the pandemic began, new board members
do not receive enough board training.



 

6) 1 2 3 4 5 

The board has clear goals and strategic plans, based on 
recent and relevant performance data, which it 
monitors and evaluates regularly 

     

Specific aspects may include the following: 
• The board sets challenging but achievable goals for its own 

performance based on relevant data 
• The board sets challenging but achievable goals for the school based on 

relevant data 
• The board sets challenging but achievable goals for the principal and 

school staff 
• The board receives regular updates on progress towards school goals 
• The board regularly evaluates its own efficacy and progress towards 

shared goals 
• The school regularly reviews and revises its strategic plan for the future 

 

7) 1 2 3 4 5 

The board has a clear understanding of performance 
data, interprets assessment outcomes, and reflects on 
their impact in its planning decisions 

     

Specific aspects may include the following: 
• The board uses a diverse range of indicators and data to form a 

complete picture of school performance 
• The board regularly receives updates on the agreed upon performance 

data from the Director 
• The board analyzes performance data and holds the Director and 

school accountable for improvements where necessary 
• Strategic board decisions are driven by the outcomes of performance 

data 
• Spending decisions are driven by strategic board decisions 
• Revisions to strategic plans reflect the performance of the school, as 

measured by the various outcomes 

 

8) 1 2 3 4 5 

Board members visit the school regularly, are engaged in the 
work of the school, and are well known to the school 
community 

     

Specific aspects may include the following: 
• Full board and committee meetings are regularly held in school 
• Board Meeting dates/times are posted in an annually-designated 

location, according to state law. 
• Board members visit the school and observe the work of the school 

regularly 
• Community members are aware of major board decisions and have 

clear channels to provide input when appropriate 
• The school makes regular presentations of its work to the board 
• Board members hold regular advertised question and answer sessions 

for parents and community members 

 

Ursala Hudson
X

Ursala Hudson
X

Ursala Hudson
X



 

9) 1 2 3 4 5 

The board holds the School Director and administration 
accountable for the work of the school and the performance 
of the teachers and the staff 

     

Specific aspects may include the following: 
• The board receives regular and detailed reports from the Director on 

the performance of the students and the school 
• The board sets regular performance goals for the Director and 

evaluates the Director regularly around these goals 
• The board regularly reviews and evaluates the effectiveness of the 

policies and programs used in the school 
• The Director is responsible for the day-to-day running of the school 

without unnecessary interference from the board 
• The board holds the Director accountable for developing sustainable 

leadership and management 

 

10) 1 2 3 4 5 

The board receives clear and regular financial reports to 
underpin its Strategic decisions, which are driven by student 
achievement 

     

Specific aspects may include the following: 
• The school administrative staff provides the school board with detailed 

monthly reports of expenses 
• The board ensures that all expenditure is linked to school academic 

priorities 
• Administrators in the school are encouraged to run their own budgets 
• All board members understand the school’s short and long-term 

financial outlook 

 

11) 1 2 3 4 5 

The board sets fundraising goals and is actively involved in 
fundraising activities for the school that will help raise student 
achievement  

     

Specific aspects may include the following: 
• The board set challenging but achievable fundraising goals for board 

members 
• The board identifies key projects related to student achievement and 

personal advancement when setting goals 
• The board is careful to avoid conflicts of interest by not automatically 

rewarding financial contributions with board membership. 

 
 
 

 

Ursala Hudson
X

Ursala Hudson
The board needs to set and monitor Director’s
performance goals regularly.

The Director has developed sustainable
leadership and management.

Ursala Hudson
X

Ursala Hudson
X



School Board Self-Evaluation Form – 2021  
  

Full Name:   Gary Hedgecock 

Name of board chair:    Ursala Hudson  

Name of school:  Pagosa Peak Open School  

  
  

Please complete with as much relevant detail as you can  
  
  
  

Guidance on completing the form:  

● Please mark the number (1-5), which most accurately reflects your judgment of 
overall quality in response to the questions.  
  

  
Grade  Description  Interpretation  

5  Established  All Aspects - almost all or all sub-criteria met  

4  In Progress  All Aspects have a plan - most of sub-criteria met  

3  Developing  Some Aspects - many sub criteria met  

2  Needs Support  Few Aspects - few sub-criteria met  

1  No work in this area  No Aspects - none of the sub-criteria are met  

  
● Please leave out any sections where you feel that you are not in a position to 

respond.  
● Please be evaluative, rather than descriptive, and focus on outcomes for students. 

As an example, “the board has committees for finance and ED evaluation” is 
descriptive.  “The finance committee provides useful information to the board, 
but sometimes delays in financial reports hold up board activity” is evaluative.  

● Include references to where the evidence of your self-evaluation can be found.  
● Be brief (for example, use bullet points or note form)  

  

What approach should we take to completing the self-evaluation?  
Schools have adopted different approaches. In some schools, the board has completed 
the form as a part of one of their regular meetings. In others the document has been 
completed by a representative committee.  



The School Board – Measuring group success through Self-Evaluation  
  

Self-evaluation in this context refers to a set of techniques used to measure the 
performance of the school board against a set of standards that define good 
performance.  

  
The board plays a critical role in the governance of a charter school, but many boards 
do not complete any form of self-evaluation and do not know whether they could be 
completing this essential task more efficiently and effectively.  

  
To be truly effective it is essential to found self-evaluation in a ‘no-blame’ culture 
since it is not important to examine how a school board arrived at its present position. 
It is important, however, to understand the strengths and areas for improvement that 
exist and to take steps to improve things.  
  

  

Evaluation process  
  

1. The Board President and Board Secretary will be responsible for organizing the self- 
evaluation process  
  

2. Board Evaluations will be completed a minimum of 1-time per year. Usually, this 
process is done in the fall at PPOS. If there is large board turnover the evaluation may 
be done an additional time.  
  

3. Paper surveys will be completed at a board work session or board meeting.  Survey 
results will be compiled and shared at the next regular meeting.  
  

 4. Surveys will be used to guide the board training topics, retreat and strategic plan.  
  

  
 

1)  1  2  3  4  5  

There are clear and transparent procedures for the 
selection of board members and the election of officers  

     X     



Specific aspects may include the following:  
• The board has a policy for recruiting and selecting new board 

members                                                                                                   2 
• Board members (and officers) serve for agreed terms which are 

known within the school community                                                   3 

• Agreed procedures for the election of board officers are applied and 
followed consistently                                                                             3 

• The board is of an optimum size for its purpose                               4 
• The board has a clear and useful structure for officers and 

committees                                                                                                2 
• The board has policies in place to prevent conflicts of interest and 

ensure ethical decision-making                                                              2 

      

2)  1  2  3  4  5  

Board meetings are well managed, concentrate on the 
key functions of the school, and make best use of time  

       X   

Specific aspects may include the following:  
• Meetings are well-attended, and board members prepare for issues 

by reading key documents beforehand                                                 3 

• The full board and its committees meet frequently enough to manage 
school business effectively                                                                     5 

• Meeting agendas and other key documents are maintained and 
shared before meetings                                                                             5 

• Meetings are well managed and follow a set agenda                         5 
• Meetings do not over-run and make good use of available time   3 
• Board business concentrates on student achievement and other key 

issues                                                                                                        3 

• Committees inform the work of the main board and do not duplicate 
its work                                                                                                     2  

• Board members challenge one another through constructive 
disagreement                                                                                           4 

      

3)  1  2  3  4  5  

The board is balanced and is representative of all the 
key groups that exist in the school community  

   X       

Specific aspects may include the following:  
• A designated liaison from the teaching and administrative staff 

attends each board meeting                                                                 2 

• The board has representatives from the parent body                     2 
• The board has representatives from local community organizations 3 
• The board represents the diversity of the local community          3 
• The board has representatives from the wider educational community 

2  
• The expertise available on the board meets its needs            3 
• Board vacancies are advertised widely within the school community 4 

      



 

4)  1  2  3  4  5  

The board has a good understanding of its mission and 
a clear vision for the future board officers  

     X     

Specific aspects may include the following:  
• The board has adopted, and regularly reviews and revises its mission 

statement                                                                                      4 

• The board understands the key promises of its charter, regularly reviews 
data, and plans to insure these promises are met                            2 

• The board has a succession plan to address leadership transitions in the 
school and board                                                                                       3 

• The board stays up-to-date on key local, state, and federal issues which 
may impact the school’s goals or plans                                                3 

• The board has a clear vision for the future which is reflected in its 
strategic plan for the school                                                            3 

      

5)  1  2  3  4  5  

The board clearly understands its roles and 
responsibilities in the time available  

     X     

Specific aspects may include the following:  
• A written job description or policy describes the scope of the full board’s 

work and the responsibility of individual board members     2 

• Job descriptions or policies clearly define the scope of committee work 2 
• There are systems in place to support or replace underperforming board 

members                                                                                           2 

• The board understands the distinction between governance and 
operational management, and uses policies effectively to govern 
without micromanaging                                                                       2 

• The school leader and board have a shared understanding of the 
board’s role                                                                                         3  

• The board actively discusses which elements of key decisions are 
governance vs. management                                                              3 

• Individual board members do not interfere in the day-to-day 
management of the school and do not maintain unofficial lines of 
communication when representing the board                                   2 

• New board members receive orientation and a manual to support 
effective participation                                                                         2 

• The board ensures that members of the school board attend regular 
training                                                                                                 3 

      

 



6)  1  2  3  4  5  

The board has clear goals and strategic plans, based on 
recent and relevant performance data, which it monitors 
and evaluates regularly  

       X   

Specific aspects may include the following:  
• The board sets challenging but achievable goals for its own performance 

based on relevant data                                                               3 

• The board sets challenging but achievable goals for the school based on 
relevant data                                                                                   3 

• The board sets challenging but achievable goals for the principal and 
school staff                                                                                          4 

• The board receives regular updates on progress towards school goals  4 
• The board regularly evaluates its own efficacy and progress towards 

shared goals                                                                                                  4 

• The school regularly reviews and revises its strategic plan for the future 4 

      

7)  1  2  3  4  5  

The board has a clear understanding of performance data, 
interprets assessment outcomes, and reflects on  
their impact in its planning decisions  

     X     

Specific aspects may include the following:  
• The board uses a diverse range of indicators and data to form a 

complete picture of school performance                                               3 

• The board regularly receives updates on the agreed upon performance 
data from the Director                                                                                4 

• The board analyzes performance data and holds the Director and school 
accountable for improvements where necessary                                  4 

• Strategic board decisions are driven by the outcomes of performance 
data                                                                                                        3 

• Spending decisions are driven by strategic board decisions           3 
• Revisions to strategic plans reflect the performance of the school, as 

measured by the various outcomes                                                  2 

      

8)  1  2  3  4  5  

Board members visit the school regularly, are engaged in the 
work of the school, and are well known to the school 
community  

   X       



Specific aspects may include the following:  
• Full board and committee meetings are regularly held in school   4 
• Board Meeting dates/times are posted in an annually-designated 

location, according to state law.                                                           3 

• Board members visit the school and observe the work of the school 
regularly                                                                                                     2 

• Community members are aware of major board decisions and have clear 
channels to provide input when appropriate                                     2 

• The school makes regular presentations of its work to the board     2 
• Board members hold regular advertised question and answer sessions 

for parents and community members                                                   2 

      

9)  1  2  3  4  5  

The board holds the School Director and administration 
accountable for the work of the school and the performance 
of the teachers and the staff  

       X   

Specific aspects may include the following:  
• The board receives regular and detailed reports from the Director on 

the performance of the students and the school                               4 

• The board sets regular performance goals for the Director and 
evaluates the Director regularly around these goals                 3 

• The board regularly reviews and evaluates the effectiveness of the 
policies and programs used in the school                                      4 

• The Director is responsible for the day-to-day running of the school 
without unnecessary interference from the board                      4 

• The board holds the Director accountable for developing sustainable 
leadership and management                                                              3 

      

10)  1  2  3  4  5  

The board receives clear and regular financial reports to 
underpin its Strategic decisions, which are driven by student 
achievement  

       X   

Specific aspects may include the following:  
• The school administrative staff provides the school board with detailed 

monthly reports of expenses                                                      4 

• The board ensures that all expenditure is linked to school academic 
priorities                                                                                       3 

• Administrators in the school are encouraged to run their own budgets 3 
• All board members understand the school’s short and long-term financial 

outlook                                                                                       4 

      

11)  1  2  3  4  5  



The board sets fundraising goals and is actively involved in 
fundraising activities for the school that will help raise 
student achievement   

     X     

Specific aspects may include the following:  
• The board set challenging but achievable fundraising goals for board 

members                                                                         3 

• The board identifies key projects related to student achievement and 
personal advancement when setting goals                        2 

• The board is careful to avoid conflicts of interest by not automatically 
rewarding financial contributions with board membership.      4 

   
  

    

  



Ursala Hudson
Elly Osmera









School Board Self-Evaluatlon Form - 2021 

Full Name: 

Name of board chair: 

Name of school: Pagosa Peak Open School 

t 

Please complete with as much relevant detai'' . ,as you can 

Guidance on completing the form: 

• Please mark the number (1-5), which most accurately reflects your judgment of 
overall quality in response to the questions. · · 

Grade Description Interpretation 
5 Established All Aspects - almost all or all sub-criteria met 
4 In Progress All Aspects have a plan - most of sub-criteria met 
3 Developing Some Aspects - many sub criteria met 
2 Needs Support Few Aspects - few sub-criteria met 
1 No work in this area No Aspects - none of the sub-criteria are met 

• Please leave out any sections where you feel that yQu are not in a position to 
respond. 

• Please be evaluative, rather than descriptive, and focus on outcomes for students. As an 
example, "the board has committees for finance and ED evaluation" is descriptive. ''The 
finance committee provides useful information to the board, but sometimes delays in 
financial reports hold up board activity'' is evaluative. 

• Include references to where the evidence of your self-evaluation can be found. 
• Be brief (for example, use bullet points or note form) 

What approach should we take to completing the self-evaluation? 
Schools have adopted different approaches. In some schools, the board has completed 
the form as a part of one of their regular meetings. In others the document has been 
completed by a representative committee. 



1) 
There are clear and transparent procedures for the 
selection of board members and the election of officers 
Specific aspects may Include the following: .... 
• The board has a policy for reaulting and selecting new ~-
• Board members (and officers) serve for agreed terms whi';J;'are known 

within the school community No 
• Agreed procedures for the election of board officers are applied and 

followed consistently N t, 
• The board Is of an optimum size for Its purpose'(~ '(6)' 
• The board has a dear and useful structure for officers and committees 
• The board has policies in place to prevent conflicts of Interest and 

ensure ethical decision-making '(er 

2) 
Board meetings are well managed, concentrate on the 
key functions of the school, and make best use of time 
Specific aspects may include the following: 
• Meetings ore well-attended, and board members prepore for issues by 

reading key documents beforehand 
• The full board and its committees meet frequently enough to manage 

school business effectively 
• Meeting agendas and other key documents are maintained and shared 

before meetings 
• Meetings are well managed and follow a set agenda 
• Meetings do not over-run and make good use of available time 
• Board business concentrates on student achievement and other key 

issues 
• Committees inform the work of the main board and do not duplicate Its 

work 
• Board members challenge one another through constructive 

disagreement 

3) 
The board is balanced and Is representative of all the 
key groups that exist In the school community 
Specific aspects may Include the following: 
• A designated liaison from the teaching and administrative staff attends 

each board meeting 
• The board has representatives from the parent body 
• The board has representatives from local community organizations 
• The board represents the diversity of the local community 
• The board has representatives from the wider educational community 
• The expertise available on the board meets Its needs 
• Board vacandes are advertised widely within the school community 

1 2 3 4 5 

1 2 3 4 s 
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4) 
The board has a good understanding of its mission and 
a clear vision for the future board officers 
Specific aspects may include the following: 
• 
• 

The board hos adopted, and regularly reviews and revises Its mission 
statement 

The board understands the key promises of Its charter, regularly 
reviews data, and plans to Insure these promises are met 

• The board has a succession plan to address leadership transitions In the 
school and board 

• The board stays up-to-date on key local state, and federal issues which 
may Impact the school's goals or plans 

• The board has a dear vision for the future which Is reflected In its 
strategic plan for the school 

S) 
The board clearly understands its roles and 
responsibilities in the time available 
Specific aspects may include the following: 

• 
• 
• 
• 

• 
• 
• 

• 
• 

A written job description or policy describes the scope of the full board's 
work and the responsibility of individual board members 
Job descriptions or policies clearly define the scope of committee work 
There ore systems in place to support or replace underperforming 
board members 
The board understands the distinction between governance and 
operational management, and uses policies effectively to govern 
without micromanaging 
The school leader and board have a shared understanding of the 
board's role 
The board actively discusses which elements of key decisions are 
governance vs. management 
/ndlviduol board members do not Interfere In the day-to-day 
management of the school and do not maintain unoff/dal lines of 
communication when representing the board 
New board members receive orientation and a manual to support 
effective partldpatfon 
The board ensures that members of the school board attend regular 
training 

1 2 3 4 5 

1 2 3 4 5 

X 
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6) 
The board has clear goals and strategic plans, based on 
recent and relevant performance data, which It 
monitors and evaluates re2ularlv 
Specific aspects may include the following: 
• The board sets challenging but achievable goals for its own 

performance based on relevant data 
• The board sets challenging but achievable goals for the school based on 

relevant data 
• The board sets challenging but achievable goals for the principal and 

school staff 
• The board receives regular updates on progress towards school goals 
• The board regularly e11Qluates its own efficacy and progress towards 

shared goals 

• The school regularly reviews and revises its strategic plan for the future 

7) 
The board has a clear understanding of performance 
data, interprets assessment outcomes, and reflects on 
their impact in Its planning decisions 
Specific aspects may include the following: 
• The board uses a diverse range of indicators and data to form a 

complete picture of school performance 
• The board regularly receives updates on the agreed upon performance 

data from the Director 
• The board analyzes performance data and holds the Director and 

school accountable for improvements where necessary 
• Strategic board decisions are driven by the outcomes of performance 

data 
, • Spending decisions are driven by strategic board decisions 
• Revisions to strategic plans reflect the performance of the school, as 

measured by the various outcomes 

8) 
Board members visit the school regularly, are engaged in the 
work of the school, and are well known to the school 
community 
Specific aspects may Include the following: 
• Full board and committee meetings are regularly held in school 
• Board Meeting dates/times are posted in an annually-designated 

location, according to state law. 
• Board members visit the school and observe the work of the school 

regularly 
• Community members are aware of major board decisions and have 

clear channels to provfde input when appropriate 
• The school makes regular presentations of its work to the board 
• Board members hold regular advertised question and answer sessions 

for parents-and community members 

1 2 3 4 5 

X 

1 2 3 4 5 

1 " .. 2 3~ 4 5 

X 
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9) 

The board holds the School Director and administration 
accountable for the work of the school and the performance 
of the teachers and the staff 

Specific aspects may include the following: 

• The board receives regular and detailed reports from the Director on 
the performance of the students and the school 

• The board sets regular performance goals for the Director and 
evaluates the Director regularly around these goals 

• The board regularly reviews and evaluates the ef/ectiveness of the 
po/le/es and programs used In the school 

• The Director is responsible for the day-to-day running of the school 
without unnecessary interference from the board 

• The board holds the Director accountable for developing sustainable 
leadership and management 

10) 
The board receives clear and regular financial reports to 
underpin its Strategic decisions, which are driven by student 
achievement 
Specific aspects may include the following: 
• The school administrative staff provides the school board with detailed 

monthly reports of expenses . 
• The board ensures that all expenditure is linked to school academic 

priorities ed to run their own budgets • Administrators in the school are encourag 
• All board members understand the school's short and long-term 

financial outlook 

11) . Is and Is actively Involved In 
The board sets fundrais1ng goa I that will help raise student 
fundraising activities for the schoo 
achievement 

. I de the following: d 
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 Appendix E 
 School Director Evaluation 



School Director Evaluation 2021

Board Feedback
Demonstrates organizational leadership by strategically developing a vision and mission, leading
change, enhancing the capacity of personnel, distributing resources, and aligning systems of
communication for continuous school improvement. Director is hands-on, open to critique, and
is very accessible. More concentration needs to be put on delegating responsibilities.

Demonstrates inclusive leadership practices that foster a positive school culture and promote
safety and equity for all students, staff, and community while ensuring adherence to public
school policy and law. This strength has been magnified during this period of public health crisis,
when such practices could easily fallen by the wayside. Increased communication between staff,
families, and school board is necessary to encourage a stronger sense of inclusion and safety.

Successfully establishing culture-building practices within school, with most classrooms
beginning to implement restorative practices, morning meetings, and norms on a regular basis.
Director is encouraged to strive toward 100% of classrooms practicing all of these
culture-building practices by January 2022.

Demonstrates instructional leadership by aligning curriculum, instruction and assessment,
supporting professional learning, and conducting observations. Data is regularly analyzed to
inform individual and whole-class instruction, resulting in increased academic success reported
by staff. Director should work on providing staff with more immediate, direct actionable
feedback, and assertion in holding staff accountable for student outcomes.

Most lead advisors have implemented and completed at least one multi-disciplinary
standards-based project in their classrooms during the 2020-2021 school year. By February
2022, all classrooms should have completed at least one project for their current cohort, striving
toward 100% participation in project-based learning.

Demonstrates professionalism through ethical conduct, reflection, and external leadership.
Director is encouraged to continue setting clear expectations for staff, with increased
opportunity for instructional observation, review and feedback. A regular practice of positive
recognition and appreciation of staff should be implemented.

Staff Survey Results

14 responses



What is your role at PPOS?

Are the expectations of your job position clear
as provided by the School Director?

Please provide an example of support the School Director has provided you in order to meet
those expectations.

● We meet each week to go over the students that I support and brainstorm on how to
serve them better.

● She works with the district to ensure inclusion for certain CDE and federal grants.
● She is always willing to talk, she responds to emails and is always sending emails with

information.
● Angela has allowed me to attend trainings that have helped me to be better educated

and she has always checked in on me to make sure I have the support I need.
● Angela provided excellent guidance and resources to help me to launch my first

project earlier in the school year. She assisited me to ensure that the project included
CO state standards for multiple grade levels and subject areas.
When we recently launched our first POL with middle school students, Angela was a
guide for me as well as our students. She modeled, was readily available to answer
questions, and also allowed me the autonomy to make decisions throughout the
process. She is an excellent leader, and trusts me, as a teacher, to make good
decisions in my classroom.

● I have many, many examples from different techniques to use for classroom
management to  planning projects to difficult parent conservations to ways to
introduce new topics to different connection circles and growth mindsets. She takes
the time to show me support. And, I also feel very supported with our trainings and
professional developments. I feel that she gives a right amount of time to feel
successful at what we do.



● She has helped me with access to programs in place to help struggling readers. She
has ordered materials to help these students.

● One on one meetings. I know that I can always go to her when I need help or support.
She has an open door and come into the classroom to work with the kids on projects
and build those relationships. She has been very open about the transitions this year
and how they would impact us and the students.

● We meet weekly to review any questions/concerns/progress - she provides me with a
ton of PD opportunities for growth, and is supportive of changes to my schedule if
needed to attend any PD/take courses

● Always makes an effort to support or send Emily to support when I need help
planning, technical challenges, or training.

Please describe any additional support/resources you need to meet expectations.

● Possibly more time going over Read plans. They are the least clear part of my job.
● Feedback from in-class observations as soon as possible afterwards.
● Mid-year evaluation to see if staff is meeting the expectations of the director.
● Possibility of staff bonus each year, when we can expect to receive them, and what

needs to be done to receive them.
● More positive reinforcement to staff.
● Planning time (once or twice a month) on Friday afternoons.

● I just feel anything that is available to use to help us grow and learn from is great.

● As I need support I reach out and ask.
● I feel very supported in my role as lead advisor. I know that I can ask Angela for advice

or guidance on any aspect of curriculum, restorative practices, or anything school
related, and she will make the time to helpme  directly or offer resources for me to
help myself.

● We have a lot of teacher support so we can target all the kids and what they need.

● None
● Having more observations of teaching. I am thankful for the feedback when it is

provided but it would be helpful to have more often.

● none
● I need prep time.  I do not have adequate prep time to complete all the

demands/request/requirements/compliances given to me.  I work every Sunday
afternoon to prepare for the following week.

Please provide an example of a professional development opportunity provided to you that
supports our school culture and mission.

● We have been doing intensive phonics training that will help our students read better.
● my trainings have been provided by the league of charter schools and the CDE schools

of choice division.

● All of our professional development days have been very beneficial.



● I have attended trainings on reading to improve student achievement and I have
attended trainings on restorative practices.

● Our PD with Sharon Newman about Read/Think/Speak/Write has been beneficial in
giving me great tools to help our students to become more critical thinkers. I am
selecting more complex text, and guiding students through the text incrementaly, to
enhance their ability to analyze a variety of texts in a variety of ways.

● I love Sharon's professional development relating to the EL curriculum and projects. I
feel that they support our culture and mission.

● PD with focus on social and emotional issues and strategies to help staff and students.
PD on language and reading development models.

● Being a part of the SEL team has truly helped me see how we want to grow our school
culture and mission. I feel like I have a voice and an opportunity to work with others
to build up our school.

● Restorative Practices, FBA and BIP courses through CDE

● Restorative practices

Please describe how you believe PPOS is moving forward toward our vision and mission under
the School Director's leadership.

● Angela is open to taking good, hard looks at the systems we have in place, and to
work together to improve them. She knows that academic achievement can go hand
in hand with the learning that happens in the projects.

● I believe she has increased the quality of our projects by adopting EL Education for
PBL.  I also like the EL ELA curriculum, its makes it easy for me to differentiate my
instruction and I have seen incredible growth in the reading skills of my students.

● There has been a tremendous alignment over the last almost 2 years, I have seen a
difference in all students in each grade level as well as more buy in from the staff.
There is a cohesive feeling that we are all working toward a common goal. I have seen
great growth in our education staff and their implementation of Restorative Justice
and class projects.

● I feel like things are moving in a positive direction under our director‚Äôs leadership.
She is creating life long learners even during these difficult times. Providing the tools
to give students confidence in their day to day life‚Äôs.

● We are moving toward our vision by providing training for our staff and continuing to
learn and grow as professionals.

● I believe the accountability component that is being developed and implemented is an
integral aspect to PPOS moving forward. The POL for our middle school students
proved to be an enlightening experience. Both students and advisors became more
aware of some of our strengths and challenges through the process. The feedback
system through Infinite Campus is also a good communication tool that addresses
state standards to assist parents in seeing their child's progress as well as for schools
that our students will attend in the future.

● I feel proud to be apart of our team. I feel like the school is moving forward and we
are creating an amazing community and it is because of Angela.



● The school provides a good combination of data driven information and interpersonal
focus to help students achieve standards.

● Angela has done a great job of implementing new procedures like the progress
reports on IC and a behavior log and steps to take when we have a student showing
difficult behaviors.

● Angela sets high expectations for staff and school excellence and puts a huge
emphasis on growth for students and teachers.

● Angela is under a lot of pressure to meet various compliance requirements.  She is
determined to manifest the boards vision.  I just hope that meeting compliance and
expectations is not at the expense of the sustainability of the teachers who are
working in the trenches everyday.  I also wish that we would have more opportunity
to take the students outside for field studies.  I know with COVID things have been
different but I do not want us to loose sight over the place based hands on learning
that was initially a priority years ago.

Please include any other information that would be pertinent in the Board's evaluation of the
School Director.

● I find Angela very supportive of me in my role as Student Support coordinator. She
checks in with me often, asks what I need, and works to find solutions together when
we face a challenge. She listens when I have questions or suggestions.  She is humble
in her position, and takes the stance of a lifelong learner.

● I don't feel my role was accurately available in the 3 options in evaluation question 1,
Administration staff should have also been an option as support staff usually indicates
SPED, Title and family engagement advisors. I feel a bit of a disconnect from the board
and the administrative staff of the school. The current disfunction of the board puts
undue stress on the administrative staff. Maybe the board could meet without
mandating staff be present more often to ensure they are working out their vision and
needs prior to expressing to the staff. This may help focus the one voice of the board.
At times staff is approached by individual board members who express differing
desires and concerns and they then feel obligated to address such issues. It would be
great if the board could prioritize these individual needs and requests as a whole and
use the proper channels of board meetings to express those needs and expectations.
Thanks.

● Our director has a lot of great ideas and provides students with fun opportunities to
learn new things.

● We need more emphasis on outdoor education and physical education.
● I think Angela has done an amazing job and is a huge support to all the staff. I think

her vision and her drive have made a big impact on our school and the direction we
are headed as a school and community.

● Angela's leadership is an excellent balance of guidance, direction and trust in my
abilities as a professional educator. I always feel supported and heard...this includes
both challenges and celebrations.



Her passion forPPOS, PBL and Restorative Practices is apparent in her interactions
with parents, students and staff.

● I also feel that Angela is very fair to each person, child, and parent. I love working here
and I look forward to all the wonderful things that I continue to learn through this
process of education.

● Angela is available and helpful daily. Also, she communicates well using email.

● I always feel like she is here to support me in becoming the best teacher I can be.

● Missed meetings and emails may be a sign of trying to take on too much.
● She is dedicated to the vision of our school and has made ever effort to support her

teachers.
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 Three Year Budget Projections 
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�����ā�3XSLO�DFWLYLWLHV � ���������������������������� � ����������������������� � ����������������������� � �������������������������
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�����ā�%DQNLQJ�	�3D\UROO�6HUYLFH�)HHV � ������������������������ � ������������������������ � ������������������������ � ��������������������������
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�����ā�&XVWRGLDO�VHUYLFHV � ���������������������������� � ����������������������� � ����������������������� � �������������������������
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PPOS Project Rubric and Project-Based Learning Teaching Rubric
Modified from PBLWorks.org

PBL Project Design Features

PBL Project Design
Feature

Beginning PBL Practice or lacking PBL
Practice

Developing PBL Practice Exemplar PBL Practice

Learning Targets
(project targets,
long-term targets, and
daily targets

• Learning Targets are not clear and
specific; the project is not focused on
standards.
• The project does not explicitly target,
assess, or scaffold the development of
Habits of Heart and Mind skills.

•The project is focused on
standards-derived knowledge and
understanding, but it may target too few,
too many, or less important goals.
• Habits of Heart and mind skills are
targeted, but there may be too many to
be adequately taught and assessed.

•Learning targets are focused on
teaching students specific and
important knowledge, understanding,
and skills derived from standards and
central to academic subject areas.
•Habits of Heart and Mind skills are
explicitly targeted to be taught and
assessed, such as critical thinking,
collaboration, creativity, and project
management

Central problem/Driving
Question

•The project is not focused on a central
problem or question (it may be more like
a unit with several tasks); or the
problem or question is too easily solved
or answered to justify a project.
• The central problem or question is not
framed by a driving question for the
project, or it is seriously flawed, for
example:

■ it has a single or simple answer.
■ it is not engaging to students (it

sounds too complex or “academic” like it
came from a textbook or appeals only to
a teacher).

•The project is focused on a central
problem or question, but the level of
challenge might be inappropriate for the
intended students.
• The driving question relates to the
project but does not capture its central
problem or question (it may be more like
a theme).
• The driving question meets some of the
criteria for an effective driving question,
but lacks others.

•The project is focused on a central
problem or question, at the appropriate
level of challenge.
• The project is framed by a driving
question, which is:

■ open-ended; there is more than
one possible answer.

■ understandable and inspiring to
students.

■ aligned with learning goals; to
answer it, students will need to gain
the intended knowledge,
understanding, and skills.

Sustained Inquiry and
Student Academic
Engagement

•The “project” is more like an activity or
“hands-on” task, rather than an
extended process of inquiry.

• Inquiry is limited (it may be brief and
only occur once or twice in the project;
information-gathering is the main task;

• Inquiry is sustained over time and
academically rigorous (students pose
questions, gather & interpret data,



• There is no process for students to
generate questions to guide inquiry.
•The teacher is doing most of the
cognitive lift in the room.
•The depth of knowledge being targeted
is limited and focused on one level or
just knowledge-based.

deeper questions are not asked).
• Students generate questions, but while
some might be addressed, they are not
used to guide inquiry and do not affect
the path of the project.
• Students’ opportunities to construct their
own knowledge and opinions are limited
or is lacking rigor.

develop and evaluate solutions or
build evidence for answers, and ask
further questions).
• Project is designed to promote
students to construct their own
knowledge of the subject and to form
opinions that may be unique to them.
• Inquiry is driven by
student-generated questions
throughout the project.

Authenticity and Impact •The project resembles traditional
“schoolwork;” it lacks a real-world
context, tasks, and tools, does not make
a real impact on the world or speak to
students’ personal interests.

• The project has some authentic
features, but they may be limited or feel
contrived.
•Little community involvement in the
project.

• The project has an authentic context,
involves real-world tasks, tools, and
quality standards, makes an impact on
the world, and/or speaks to students’
personal concerns, interests, or
identities.
•Experts are used throughout the
project to bring a real-world context to
the project.
•The project impacts our community in
a positive manner.

Student Voice and
Choice

• Students are not given opportunities
to express their voice and make choices
affecting the content or process of the
project; it is teacher-directed.
• (Or) Students are expected to work too
much on their own, without adequate
guidance from the teacher and/or before
they are capable.

• Students are given limited opportunities
to express their voice and make choices,
generally in less important matters
(deciding how to divide tasks within a
team or which website to use for
research).
• Students work independently from the
teacher to some extent, but they could do
more on their own.

•Students have opportunities to
express their voice and make choices
on important matters (topics to
investigate, questions asked, texts and
resources used, people to work with,
products to be created, use of time,
organization of tasks).
• Students have opportunities to take
significant responsibility and work as
independently from the teacher as is
appropriate, with guidance.

Reflection and
Refinement

• Students and the teacher do not
engage in reflection about what and
how students learn or about the
project’s design and management.
• Students get only limited or irregular
feedback about their products and
work-in-progress, and only from
teachers, not peers.
• Students do not know how or are not

• Students and teachers engage in some
reflection during the project and after its
culmination, but not regularly or in-depth.
• Students are provided with opportunities
to give and receive feedback about the
quality of products and work-in-progress,
but they may be unstructured or only
occur once.
• Students look at or listen to feedback

•Students and teachers engage in
thoughtful, comprehensive reflection
both during the project and after its
culmination, about what and how
students learn and the project’s design
and management.
•Students are provided with regular,
structured opportunities to give and
receive feedback about the quality of



required to use feedback to revise and
improve their work.

about the quality of their work, but do not
substantially revise and improve it.

their products and work-in-progress
from peers, teachers, and if
appropriate
from others beyond the classroom.
• Students use feedback about their
work
to revise and improve it.

Product • Students do not make their work public
by presenting it to an audience or
offering it to people beyond the
classroom.

• Student work is made public only to
classmates and the teacher.
• Students present products, but are not
asked to explain how they worked and
what they learned.

• Student work is made public by
presenting, displaying, or offering it to
people beyond the classroom.
• Students are asked to explain the
reasoning behind choices they made,
their inquiry process, how they
worked, what they learned, etc.
•The students’ work is of high quality
and represents “beautiful” work.
•The learning process is highlighted in
the celebration of learning.
•The product has an authentic
audience and positively affects our
community.

PBL Teaching Practices

PBL Teaching
Practices

Design & Plan • Project includes some Essential Project
Design Elements, but not at the highest
level of the Project Design Rubric.
• Plans for scaffolding and assessing
student learning lack some detail; project
calendar/timeline needs more detail, or
is not followed.
• Some resources for the project have
not been anticipated or arranged in
advance.
•Lessons do not take into consideration
intellectual prep strategies and are
limited in student engagement
techniques.

• Project includes all Essential Project
Design Elements, but some are not at the
highest level of the Project Design Rubric.
• Plans for scaffolding and assessing
student learning lack some details; project
calendar allows too much or too little time,
or is followed too rigidly to respond to
student needs
• Most resources for the project have
been anticipated and arranged in advance

• Project includes all Essential Project
Design Elements as described on the
Project Design Rubric.
• Plans are detailed and include
scaffolding and assessing student
learning and a project calendar, which
remains flexible to meet student needs.
• Resources for the project have been
anticipated to the fullest extent possible
and arranged well in advance.
•Lesson plans are well thought out to
support learning and engagement.
Intellectual prep concepts are brought
in to increase student engagement.



Align to Standards and
Scaffolding for Success

• Criteria for products are given but are
not specifically derived from standards.
• Scaffolding of student learning, critique
and revision protocols, assessments,
and rubrics do not refer to or support
student achievement of specific
standards.

• Criteria for some products are not
specified clearly enough to provide
evidence that students have met all
targeted standards.
• Scaffolding of student learning, critique
and revision protocols, assessments, and
rubrics do not always refer to or support
student achievement of specific
standards.
•Rubrics are not presented to
stakeholders or the language is not
student-friendly.

• Criteria for products are clearly and
specifically derived from standards and
allows demonstration of mastery.
• Scaffolding of student learning,
critique and revision protocols,
assessments, and rubrics consistently
refer to and support student
achievement of specific standards.
• Rubrics are clear and student-friendly.
Rubrics are shared with students,
families, and support staff in order to
help support student success.

Building the culture • Norms are created to guide project
work, but they may still feel like “rules”
imposed and monitored by the teacher.
• Students are asked for their ideas and
given some choices to make, but
opportunities for student voice and
choice are infrequent or are only related
to minor matters.
• Students occasionally work
independently, but often look to the
teacher for guidance.
• Student teams are often unproductive
or require frequent intervention by the
teacher.
• Students feel like there is a “right
answer” they are supposed to give,
rather than asking their own questions
and arriving at their own answers; they
are fearful of making mistakes.
• Value is placed on “getting it done” and
time is not allowed for revision of work;
“coverage” is emphasized over quality
and depth.

•Norms to guide the classroom are
co-crafted with students, and students are
beginning to internalize these norms.
• Student voice and choice is encouraged
through intentionally designed
opportunities, e.g., when choosing teams,
finding resources, using critique protocols,
or creating products.
• Students work independently to some
extent, but look to the teacher for direction
more often than necessary.
• Student teams are generally productive
and are learning what it means to move
from cooperation to effective
collaboration; the teacher occasionally
has to intervene or manage their work.
• Students understand there is more than
one way to answer a driving question and
complete the project, but are still cautious
about proposing and testing ideas in case
they are perceived to be “wrong.”
• The values of critique and revision,
persistence, rigorous thinking, and pride
in doing high-quality work are promoted
by the teacher but not yet owned by
students.

•Norms to guide the classroom are
co-crafted with and self-monitored by
students. • Student voice and choice is
regularly leveraged and ongoing,
including identification of real-world
issues and problems students want to
address in projects.
• Students usually know what they
need to do with minimal direction from
the teacher.
• Students work collaboratively in
healthy, high-functioning teams, much
like an authentic work environment; the
teacher rarely needs to be involved in
managing teams.
•Students understand there is no single
“right answer” or preferred way to do
the project, and that it is OK to take
risks, make mistakes, and learn from
them.
• The values of critique and revision,
persistence, rigorous thinking, and
pride in doing high-quality work are
shared, and students hold each other
accountable to them.

Cognitive Lift •Students are given information in more
“traditional” manners and are not
encouraged to construct their own
knowledge.

•Learning targets represent a variety of
levels of depth of knowledge and levels
of Bloom's taxonomy.
•Strategic questioning is used to help



•The depth of knowledge is limited in the
project and focuses mostly on recall
rather than using the information to form
an opinion or develop and construct an
understanding.
•Scaffolding of student learning is
lacking, vocabulary is not taught and
strategic questioning is not present.

support student voice and conversation
in the classroom.
•Intellectual Prep is evident in the
classroom planning and lessons.
•Students are provided opportunities to
engage in age appropriate discussion
on the whole group, small group, and
pair level.
•

Scaffold Student
Learning

• Students receive some instructional
supports to access both content and
resources, but many individual needs
are not met.
• Teacher may “front-load” content
knowledge before the project launch,
instead of waiting for “need to know”
points during the project.
• Students gain key success skills as a
side effect of the project, but they are not
taught intentionally.
• Students are asked to do research or
gather data, but without adequate
guidance; deeper questions are not
generated based on information
gathered.
• Students are given lower-level work
than grade level rather than being
supported to reach grade-level
standards.

• Most students receive instructional
supports to access both content and
resources, but some individual needs are
not met.
• Scaffolding is guided to some extent by
students’ questions and ”need to knows”
but some of it may still be “front-loaded.”
• Key success skills are taught, but
students need more opportunities to
practice success skills before applying
them.
• Student inquiry is facilitated and
scaffolded, but more is needed; or,
teacher may over-direct the process and
limit independent thinking by students.

• Each student receives necessary
instructional supports to access
content, skills, and resources; these
supports are removed when no longer
needed.
• Scaffolding is guided as much as
possible by students’ questions and
needs; teacher does not “front-load”
too much information at the start of the
project, but waits until it is needed or
requested by students.
• Key success skills are taught using a
variety of tools and strategies; students
are provided with opportunities to
practice and apply them, and reflect on
progress.
• Student inquiry is facilitated and
scaffolded, while allowing students to
act and think as independently as
possible.
•Students that are struggling learners
are supported to reach grade level
work in all areas.

Assess Student
Learning

• Student learning of subject-area
standards is assessed mainly through
traditional means, such as a test, rather
than products; success skills are not
assessed.
• Team-created products are used to
assess student learning, making it
difficult to assess whether individual
students have met standards.
• Formative assessment is used

• Project products and other sources of
evidence are used to assess subject area
standards; success skills are assessed to
some extent.
• Individual student learning is assessed
to some extent, not just team-created
products, but teacher lacks adequate
evidence of individual student mastery.
• Formative assessment is used on
several occasions, using a few different

• Project products and other sources of
evidence are used to thoroughly
assess subject-area standards as well
as Habits of Heart and Mind skills.
• Individual student learning is
adequately assessed, not just
team-created products.
• Formative assessment is used
regularly and frequently, with a variety
of tools and processes.



occasionally, but not regularly or with a
variety of tools and processes.
• Protocols for critique and revision are
not used, or they are informal; feedback
is superficial, or not used to improve
work.
• Students assess their own work
informally, but the teacher does not
provide regular, structured opportunities
to do so.
• Rubrics are used to assess final
products, but not as a formative tool; or,
rubrics are not derived from standards.
•The assessments do not assess the
targets for the project or the daily target.

tools and processes.
• Structured protocols for critique and
revision and other formative assessments
are used occasionally; students are
learning how to give and use feedback.
• Opportunities are provided for students
to self-assess their progress, but they are
too unstructured or infrequent.
• Standards-aligned rubrics are used by
the teacher to guide both formative and
summative assessments.
•The depth of knowledge is not a good
match between the target and the
assessment used.

• Structured protocols for critique and
revision are used regularly at
checkpoints; students give and receive
effective feedback to inform
instructional decisions and students’
actions.
• Regular, structured opportunities are
provided for students to self-assess
their progress and, when appropriate,
assess peers on their performance.
• Standards-aligned rubrics are used by
students and the teacher throughout
the project to guide both formative and
summative assessments.
There is a strong target-assessment
match.  The depth-of-knowledge level
in the target is consistent with the
depth of knowledge that is being
assessed on deliverables.
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The Department of Education’s mission is to promote student achievement and preparation for global competitiveness  

by fostering educational excellence and ensuring equal access. 
 

www.ed.gov 

 
 

October 26, 2021 
 
Dr. Kym LeBlanc-Esparza, Superintendent 
309 Lewis Street 
PO Box 1498 
Pagosa Springs, Colorado 81147 
 
By email only to kleblancesparza@pagosa.k12.co.us 
 
Re:  OCR Complaint No. 08-21-1332 
       Archuleta County 50 JT 
 
Dear Dr. LeBlanc-Esparza: 
 
On July 7, 2021, the United States Department of Education (Department), Office for Civil 
Rights (OCR) received a complaint against Archuleta County 50 JT (the District).  The 
complaint alleged that the District, and specifically Pagosa Peak Open School (the School), 
discriminates against individuals with disabilities in the application and admission process by 
using criteria that screen out or tend to screen out applicants with disabilities.  Specifically, the 
complaint alleged that the School makes pre-enrollment inquiries about disability during the 
application and admissions process. 
 
OCR enforces Section 504 of the Rehabilitation Act of 1973 (Section 504), 29 U.S.C. § 794, and 
its implementing regulation at 34 C.F.R. Part 104, which prohibit discrimination on the basis of 
disability by recipients of Federal financial assistance.  OCR also enforces Title II of the 
Americans with Disabilities Act of 1990 (Title II), 42 U.S.C. § 12131 et seq., and its 
implementing regulation at 28 C.F.R. Part 35, which prohibit discrimination on the basis of 
disability by public entities.  Because the District receives Federal financial assistance from the 
Department and is a public entity, OCR has jurisdiction over it pursuant to these laws and 
regulations.   
 
After being notified of the complaint, the District expressed an interest in taking immediate 
action to resolve the allegation.  OCR has verified that the District and School have removed 
requests for information about disabilities from its admissions materials and has posted the 
revised materials on its website.  In addition, the District provided guidance to the School 
regarding the rights of students with disabilities in charter schools, and placed a notice on its 
application form that it does not discriminate on the basis of disability in charter school 
admissions. 
   
Pursuant to Section 108(k) of OCR’s Case Processing Manual, OCR will close a complaint 
allegation if OCR obtains credible information indicating that the allegation raised by the 
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complaint are currently resolved.  OCR has determined that the complaint allegation is resolved 
and there are no current allegations appropriate for further resolution.1  Therefore, OCR is 
dismissing this complaint effective the date of this letter. 
 
This letter sets forth OCR’s determination in an individual OCR case.  This letter is not a formal 
statement of OCR policy and should not be relied upon, cited, or construed as such.  OCR’s 
formal policy statements are approved by a duly authorized OCR official and made available to 
the public.  The complainant may file a private suit in federal court whether or not OCR finds a 
violation.   
 
Please be advised that the District must not harass, coerce, intimidate, discriminate, or otherwise 
retaliate against an individual because that individual asserts a right or privilege under a law 
enforced by OCR or files a complaint, testifies, assists, or participates in a proceeding under a 
law enforced by OCR.  If this happens, the individual may file a retaliation complaint with OCR. 
 
Under the Freedom of Information Act, it may be necessary to release this document and related 
correspondence and records upon request.  If OCR receives such a request, we will seek to 
protect personally identifiable information that could reasonably be expected to constitute an 
unwarranted invasion of personal privacy if released, to the extent provided by law. 
 
If you have questions, please contact Michael Shay at 303-844-4573 or by email at 
Michael.Shay@ed.gov.  You may also contact me at 303-844-0434. 
  

Sincerely, 
 
 
      

Rebecca Tanglen 
       Designated Team Leader 
       
 
cc: Katy Anthes, Colorado Commissioner of Education 
 

 
1 Please note that the scope of this complaint and resolution is limited to the issue of pre-enrollment inquiries at the 
School.  OCR has not reviewed or approved other policies or practices related to students with disabilities at the 
School or at any other charter school authorized by the District.  For additional guidance on the rights of students 
with disabilities in charter schools, please review OCR’s Frequently Asked Questions about the Rights of Students 
with Disabilities in Public Charter Schools under Section 504. 
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 Appendix K Best Grant Match 

 Total construction project budget including both construction, soft costs, and contingencies= $1,443,086.99 
 Our part of the project is 54% of the total at $779,266.97 

 Best Grant Match sources 

 72,000 Esser 2- approved 
 $60,000- Wend secured 
 $52,000- Warehouse rent($52,000 from Parelli secured and in bank) 
 $100,000-ESSER 3- 
 $90,000- Mil Levy funds- We are expecting more, but do not yet know how much 
 $115,000- Building Corp reserves 
 $15,000- 2020-21 fundraising-secured 
 $10,000- 2021-22 fundraising-secured through fruit fundraiser 
 $45,000- School reserves not put aside for TABOR 
 $300,000- loan that the building corp will take on. We are working with a few different organizations to secure a 
 line of credit against the building to cash flow the project and make up for any shortfall. (1st Southwest Bank 
 and Region 9 Economic Development) We are working to secure letters of confirmation in December. 

 Total is $853,000 

 Items we are currently working on to help increase available funds and decrease the loan amount. 

 $24,000 anticipated rent from new tenants before construction is complete.  This rent will also pay the monthly 
 payment of the loan after construction is complete. 
 $50,000- USDA equipment grant- in process 
 $20,000- black hills energy grant- in process 
 $10,000- Brick campaign- in process 
 $50,000 if we can reallocate the ESSER 3 funds to operational expenses we could then save $50,000 and not 
 need to pay Davis Bacon wages which is estimated at $50,000 in our construction budget. 



Appendix L
School Director’s Responses to the TLC Feedback

I want to thank the Teaching and Learning Committee for taking the time to review our application and provide
feedback.  As I reviewed the feedback posters I was reminded of the things we have worked so hard to accomplish as
well as had an opportunity to reflect on the great questions and feedback provided.  As I reflected on each poster I
found some themes that I wanted to address and share my thoughts related to these.  These are the statements of me
as the Director rather than the PPOS School Board due to the short time frame to return the response.

Angela Reali Crossland
PPOS School Director

Why expand?
Though it may be hard for some to see at first glance, there are many reasons that support expansion at this time.  As
I look at some of the questions below I see solutions that are actually presented in the expansion of the student body.
With the increase of students, we will increase our financial capacity and thus the organization's capacity to serve its
students.  Examples of this are hiring a full-time school counselor, lowering the maximum class size, hiring a lead
teacher to help support the multi-age classroom, increasing teacher salaries, and attracting higher qualified teachers.
As a small charter school, we will need to find the sweet spot between being a small school and being a slightly larger
school that is able to better serve its students.

Do we have an SEL program and a counselor?
We do have an SEL program and a part-time Family and Student Engagement Advisor that is currently working to get
her school counselor license.  In each classroom, we have a morning meeting that is 20 minutes long in their advisory.
During this time the teachers teach lessons from an SEL curriculum.  The curriculum varies throughout the year and at
different grade levels and we are working to find the best balance here.  Lessons are based on the following,
restorative practices connection, Step Up, Zones of Regulation, CASEL aligned lessons, The Kindness Project, and
many more.  We are currently working with a consultant from Reach Learning Services Dr. Morgan Beidleman to help
fully develop all three of our MTSS tiers for emotional and behavioral concerns.  She recently did an external audit of
our strengths and opportunities and is helping us work through her suggested next steps. Under the expansion, we
see an opportunity to bring the counselor on full-time to support this work and carry out the systems and structures we
are currently strengthening.

Max number of students in a class.
Under our current charter, the max number of students in a class is 30 students.  We are working to lower this number
to 25 students.  The financial model of the expansion supports the 25 students with 1.5 teachers.

What are we doing for tier 2 interventions?
We identify students who need extra support for both Reading and Math through DIBELS as well as NWEA data and
class teacher's recommendations.  Our core intervention curriculum for Reading is the Sonday program.  This is
provided to our students in K-5th grade in small groups by an interventionist. In the 6-8th grade, we work on fluency
called Six Minute Solution and support for classroom work as well as Sonday if needed.  All students on READ plans
are also given an account for LEXIA, a state-approved intervention program.  Students work on the computer program
during WIN time as well as during station time during their ELA period.

For math tier 2 supports we have been pushing into the classroom or pulling a small group of students to work on the
grade-level curriculum while helping to fill in gaps.  This has allowed them to go slower, get more teacher support, and
feel confident in their abilities.  We are excited to say that we have been accepted for a High Impact Tutor grant that
will begin in January.  The tutor will work with students in a group of four or fewer students during their WIN time.
Students will be identified by their NWEA score, assessed by the Key Math diagnostic, and progress monitored
weekly.  The lessons taught by the tutor will be determined by the diagnostic and are provided in the same Key Math
curriculum.



How will the lead ensure quality instruction?
As part of the leadership team, the Lead Advisor will be a key part of our continuous improvement strategies and our
assessment of our teaching and learning.  In most cases, a lead teacher will work with two classes that are of similar
grades.  This will allow them to support each teacher in quality instruction, providing small group instruction and
helping to differentiate for the multi-age classrooms.  Initiatives implemented by the leadership team can be followed
up by the Lead Teacher and they will act as an advocate for both the classroom teachers, students, and families. I
have personally seen this model work at Mountain Middle School and The Juniper School.  The role wears many hats
and can be customized to the needs of the classrooms they are serving.

10/10 qualified for special education.  This seems high.
The acceptance rate of our students who were evaluated and qualified for an IEP was unusually high.  In the years
before this, the students were receiving support through a tier 2 intervention, but the evaluation was not happening.  In
my first year at PPOS, we strengthened our RTI process, included progress monitoring that was lacking, and gathered
data needed to qualify students. That year we were not provided a School Psychologist by SJBOCES until March.  A
week later we closed school for COVID.  The following year when we were back in person we looked back at the data
and prioritized students that we thought had the highest probability of qualifying and worked our way through the list.
This is what created such a high percentage of students who qualified.  Throughout this time students in tier 2 were
receiving interventions and many of those that would not have qualified made enough progress that evaluation was no
longer necessary.  Currently, we have an experienced Special Education teacher overseeing the RTI and evaluation
process.  We have a great relationship with SJBOCES and are holding monthly meetings with our SJBOCES team to
look at student progress and elevate students to evaluation at the proper time in the process.

Why choose a math curriculum that did not meet standards?
The founders of PPOS were a group of passionate parents that valued educational choices.  They looked at many
different models before deciding on the things they did. As non-educators, they saw the value of the Singapore Math
curriculum in a different light than an educator may look at it.  Singapore Math has many amazing qualities and
produces great results in many settings.  When I came on I first committed to implementing the curriculum with fidelity
in order to see if we could produce the results that we were looking for.  We found this to be hard.  We looked at
several curriculums and decided upon Illustrative Math due to the alignment to standards, the problem-based
methods, and the increased cognitive lift by the students.  This curriculum has just been available at the 6th-8th grade
level for a few years and was just released this year for the K-5th grade.  Though it is a new curriculum it has been
piloted and revised before its release as an open-source curriculum.

You want to add teachers but acknowledge that retaining teachers is a problem.
Under the expansion, there are many things that may increase teacher retention.  The lead teacher role will now be a
way to move up and take on more responsibility and leadership within the school.  In a small school, there are not
always a large number of these opportunities and it is nice to be able to provide them when we can. The financial
capacity of the school will help us to adjust our pay scale for all teachers and get closer to paying competitive salaries.
The role of the Lead Advisor to support the Advisor will help to reduce burnout and increase retention. The reduction
in class size maximum from 30 to 25 will also support teacher retention.

Definition of a highly qualified teacher and will the teacher of record be licensed?
As a charter school, we have an exemption to 22-63-201, C.R.S. allowing our teachers to be hired as classroom teachers
with just a four-year degree.  The term highly-qualified is no longer in use by the state of Colorado but was used when we
wrote our first charter.  The term closest to it is in-field.  The state defines in-field as:

1. How is an in-field teacher defined in Colorado?
○ A teacher must hold at least one of the following in the subject area in which they have been assigned to

teach in order to be considered in-field:
■ Endorsement on a Colorado teaching license



■ Degree (B.A. or higher)
■ 36 semester credit hours
■ Passing score on a State Board of Education approved content exam (currently the ETS Praxis

Series)

Many PPOS teachers are licensed teachers, however, we can and do hire teachers that fall in the category of highly
qualified as well as teachers with just a B.A.


